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have left undone those 

things which ought 

have done; and 
done those things which ought 
not have done and there 
health us.” These familiar 
phrases from the Book Common 
Prayer seem ring our ears 
face the issues the present con- 
flict and the post-war problems which 
must inevitably follow. unfor- 
tunate that seems require cri- 
sis democratic country such 
ours bring realistic grips with 
our well-known and fail- 
ures. Even though they have been 
pointed out again and again over 
the years, their possible effects have 
been altogether ignored seriously 
discounted. Nor have there been lack- 
ing men and women vision who have 
warned the consequences such 
neglect indifference. They are like 
voices crying the wilderness. 
seems require something the or- 
der national calamity revo- 
lutionary upheaval obtain changes 
reforms which have been long over- 
due. Those who have been close 
education over considerable period 
time cannot fail impressed 
the agitated efforts recent months 
rectify “over night” some the 


long standing weaknesses and well- 
known defects our educational set- 
and prepare ourselves for the in- 
evitable responsibilities thrust upon 
result our global position. 

Most the changes now being pro- 
posed are likely come too late af- 
fect the immediate situation, but 
hoped that they will not require 
another world upheaval give them 
added impetus secure for them 
permanent place among our education- 
practices. the light the pro- 
found ignorance world conditions 
the part our citizenry revealed 
between 1914 and 1918, and the weak- 
nesses apparent existing citizenship 
programs the war finally engulfed 
us, may well take stock what 
was actually accomplished the years 
that followed toward remedying these. 
Such survey should provide clearer 
perspective the present situation. 
“Tf could first know where are 
and whither are tending, could 
better judge what and how 
Thus spoke one our greatest 
leaders and men vision. 

The period the World War and 
the era following marked sequence 
happenings closely related 
the one preceding which, taken to- 
gether, profoundly modified the out- 
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look and practices the history class- 
room. was the very time when 
our attention people was being di- 
verted from the domestic the inter- 
national scene that the social studies 
movement began take shape. The 
adjustments which this called for 
the program and philosophy the 
school naturally proved increasingly 
difficult attention focussed more 
and more our role Americans 
world upheaval, and faced the 
problem how might best meet 
the obligations responsibilities 
that such role brought with it. 
complicate the situation still further, 
what proved the final report 
the Committee Social Studies 
the National Education Association 
was made 1916. Aside from the 
general philosophy underlying the pro- 
posed changes, the actual program 
set forth that report (an embodi- 
ment that philosophy concrete 
form,) was emphasized merely 
tentative character, followed 
more definite program later. 
The domestic situation had been ef- 
fectively covered judged the re- 
sults attained the program and 
emphases embodied that portion 
the report which appeared earlier, de- 
voted community study (The 

war years and those immediately fol- 
lowing them were characterized, 
far history instruction was involved, 
period chaos and confusion, 
matching and possibly influenced 
the world situation. The contributing 
factors the situation, adding the 
uncertainty and confusion some 
eases, relieving others, the 
significance the proposals sug- 
gestions was grasped those responsi- 


ble for their application the 
room, were the proposals made and the 
various steps taken cope with the 
situation which are about pre 
sented. has already 
pointed out, the major moves 
direction are significant not only 
their relationship one the other and 
the general situation, but terms 
the time factor involved. 
the time the First World War the 
desirability more closely 
tegrated program which the main 
stream European, western 
world development and our own should 
receive proper emphasis, had not 
pressed itself upon the rank and file 
school administrators classroom 
teachers. The nearest approach 
such emphasis was the rather wide 
accepted European backgrounds 
course which appeared the sixth 
grade. true that the tentative 
proposals the Social Studies Com- 
mittee 1916 tended this diree 
tion; but did the proposals 
earlier committee the American 
Historical Association, but without 
any appreciable influence the 
eral 

The history history the schools 
and colleges bound with the 
history the times that 
ing more careful study and investi- 
gation than has thus far been devoted 
it. This illustrated the story 
the developments these years. 
Among the many phases the activi- 
ties the Creel Committee 
Information (created April 
was the formation National Board 
for Historical Service composed 
such well known historical scholars 
Dana Munro, Guy Stanton Ford, 
Samuel Harding, Charles 
kins and others, who not only pre 
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vided pamphlet material designed 
inform the public the nature, back- 
grounds and issues the war, but 
likewise provided materials and of- 
fered suggestions the schools 
how utilize more effectively exist- 
ing courses and relate them more 
closely realistic grasp the 
American and world stakes the 
struggle. Articles this end ap- 
peared the professional magazines 
and the time the war ended sylla- 
bus the war had been prepared for 
private study and school use. This 
was followed other war syllabi pre- 
pared for some the larger school 
systems New York City. 

activities the Board which were 
the struggle progressed, 
was the selection, late 1918, 
group scholars and educators 
make more effective provision for what 
seemed the need the 
times for perspective 
through history and handling the 
subject more line with citizenship 
requirements. This group, which 
the writer was appointed secretary, 
its final form was recognized joint 
committee the American Historical 
Association and the National 
tion Association. “After two years 
strenuous activity the part its 
chairmen and secretary,” quote 
from account its work written 
fifteen years later, failed receive 
the endorsement the American His- 
torical Association action 
what difficult understand view 
the contacts had made throughout 
the country and the wide range ex- 
perience which had tapped. 
authoritative voice was raised its 
behalf spite the efforts its 
members penetrate and resolve the 


existing confusion and the conflicting 
ideas and programs that conditions had 
generated. This not say that 
was without influence. The large 
number teachers and others enlisted 
these efforts the result per- 
sonal contacts and voluminous 
respondence, would proof the 
contrary. That many its proposals 
and suggestions have never been out- 
moded, may realized anyone will- 
ing take the time read its find- 
ings the pages the Historical Out- 
look. 

Its conception history and its 
values, terms human experience, 
and its relation science the pro- 
gram the school the work its 
chairman still stands one the 
most penetrating analyses educa- 
tional literature. the time this 
definition was formulated there were 
all too few attempts analyze 
terms what really and the val- 
ues inherent it. The period under 
consideration, especially the latter part 
it, has been marked several im- 
portant contributions this nature. 
Such volumes Beard’s Nature 
the Social Sciences, Nevins, Gateway 
History, Salvemini, Historian and 
Miller, History and Science, 
The Interpretation History, men- 
tion but few, well warrant the per- 
usal those interested the real role 
history society and the class- 
room. 

One the most significant efforts 
made prior the appearance 
Beard’s Nature the Social Sciences 
the report the Thirties, was 
well-nigh forgotten pronouncement 
joint committee historians econ- 
omists, geographers, political scien- 
tists and sociologists made the early 
twenties set forth what each field 
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had contribute the formulation 
school program. This again was 
group selected the scholarly or- 
ganizations representing those fields 
under the direction the recently 
formed National Council for the So- 
cial Studies, but these analyses elicited 
scant attention. 

There are those who claim, insist, 
perhaps with some justification, that 
the claims scholarship during this 
period were yielding the pressure 
the educator educationist. that 
may, the emergency committee, 
may call that, which had been 
created bring some order out the 
confusion, the Committee History 
and for Citizenship, having 
been discharged, without approval, the 
somewhat inactive American Histori- 
standing committee History 
the Schools acquired more aggressive 
leadership and straightway began 
concern itself with the situation. The 
present writer, who meanwhile had 
joined the staff the Lincoln School 
and was member this committee, 
following the suggestion the chair- 
man, was able interest the director 
the Lincoln School finance na- 
tional survey what was actually be- 
ing taught the schools, particularly 
the secondary level. somewhat 
similar study, but more limited 
scope that was concerned with re- 
cent experiments curriculm making 
history and the social studies, had 
just been made Gambrill un- 
der the auspices the Commonwealth 
Fund. Dr. Gambrill along with the 
present writer served the advisory 
group that planned and counselled 
with Dr. Edgar Dawson who became 
director The History Inquiry, 
came known. The Inquiry was 
completed 1924 and supplied the 
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actual statistical material 
was needed confirming the 
sion generally held among the 
ers the field, that little had 
from the efforts thus far put forth 
yond more chaos and more 

This report aroused the main body 
the American Historical Association 
action and served the needed 
stimulus for launching the most 
prehensive survey yet ever made 
this country, not only history 
ing, but also the status and claims 
the related social sciences. This 
study launched 1928 and completed 
five years later 1933, (though 
umes the report have appeared 
since) was contemporary with the rise 
Hitler and the first administration 
references the volume 
sions and Recommendations, the 
dividualism into one collectivism, 
the Commission aroused considerable 
controversy not particularly conducive 
any improvement the status and 
teaching history the schools. The 
teacher equipment with its sixteen 
volumes has veritable arsenal and 
storehouse materials and 
tions, not perhaps much value 
for what they contribute history, 
but not without pertinence the whole 
problem citizenship training, both 
terms history and those related 
fields which the period under 
view have claimed more and more 
tention the part the individual 
citizen. Again the old problem, 
may gathered from the account 
the action the most recently 
pointed national committee, that 
American History Schools and 
leges, that harmonizing the claims 
the various subject matter fields 
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with sound instruction and with the 
nature history and the values in- 
herent historical instruction. 

The present world upheaval, 
many prefer think it, this new 
phase resurgence the old struggle, 
finds the schools and education ten 
years removed from the date set for 
the conclusion the survey and study 
which was fruitful the publica- 
tion side. significant that its 
work was drawing close, its 
executive secretary, Kimmel, 
undertook for the Bureau 
Education, another survey school 
covering the junior and 
senior high schools which revealed the 
same diversities and groping about for 
satisfactory program modus oper- 
andi for meeting the needs the time 
had characterized the decade fol- 
lowing the war. What the years have 
left their wake may gleaned from 
some the articles found the 
present issue. 

The writer reminded that just 
four years ago the 25th anniversary 
the appearance the original edi- 
tion Henry Johnson’s Teaching 
History, the History issue this 
magazine was devoted the general 
problem making the past real 
theme taken from one Johnson’s 
key chapters. References are made 
Professor Phillips’ article Johnson’s 
contributions. seems strange 
passing that Johnson’s presentation 
the history history the schools 
1890 the revised edition 
(1940,) makes mention the 
Committee History and Education 
for Citizenship the Schools, not 
even citing the extensive biblio- 
graphy, notwithstanding the fact that 
that committee followed many his 
recommendations, which still advo- 
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cates essentially line with the 
needs the present. Running through 
his volume, however classic its 
field, will found ample evidence 
that has not viewed with enthu- 
siasm, has even been much discon- 
certed over the trends the late Thir- 
ties. These seem him carry 
far afield sound conception his- 
tory and effective school program. 
Such conception and such program 
would his judgment serve com- 
mon meeting ground for the promotion 
the right sort internationalism. 
Many the reports and studies 
which reveal the thinking this be- 
tween-the-wars interval have gone un- 
mentioned. Their inclusion would 
tend merely reveal the more clearly 
the emphasis upon the social studies 
whole from 1916 date. This 
emphasis has, feared, con- 
tributed little better understand- 
ing the contribution his- 
tory its role the teaching school 
and college. has tended rather 
becloud the issues and direct atten- 
tion away from history other phases 
the problem citizenship training. 
This not say, that has not con- 
tributed much the solution the 
school problem. That there large 
place for history becomes apparent 
when try adjust ourselves 
world which are brought face 
face not alone with Canada and 
Latin America integral portions 
the Americas, but with resurgent 
Russia, Near East and Far East 
seething with currents which can only 
understood and appreciated 
examination the past. Perhaps 
this confessedly incomplete account 
developments between “then and now” 
may merely but another illustration 
“too many cooks” and serve 
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warning not attempt moment’s 
notice make over change existing 
practices, but rather seek better 
coordination these programs and 
practices line with present needs. 
spite then, considerable prog- 
ress within our schools and colleges, 
there still much arouse concern 
democratic country and make 
feel that such field history 
have not made the best use our 
knowledge and opportunities. The 
present number presents 
some the problems confronting us, 
many them long standing and 
clearly perceived the past. also 
offers pertinent suggestions for meet- 
ing some these. seems appro- 
priate give first place the recent 
study made the problem instruc- 
tion American History schools 
and colleges. Among its various pro- 
posals this report calls attention de- 
sirable changes the college, which 
President Warren endorses and sup- 
plements from long experience 
Sarah Lawrence. The problem in- 
struction world history particu- 
larly pertinent struggle continu- 
ally being emphasized global 
character. analyzed Professor 
Phillips, apparent how little 
permanent effect World War had 
shaping courses. Dr. 
Snyder directs attention aspect 
history which has long called for con- 
sideration and which must faced 
would cultivate effectively post- 
war world policy good neighbors 
the South us. this connection 
should noted that the American 
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Council has recently 
completed elaborate examination 
the various literary sources our 
formation Latin America. 
Steinberg and Dr. Mudge bring 
readers still closer the classroom 
minding neglected aspects the 
human equation involved. any 
needs made further the 
broad values instruction the 
special field history they are 
lated the whole educational process, 
these have been pointed out Dr, 
Taba who has spent many years upon 
this vital aspect instruction. 
the teacher history rise his 
ent opportunities, the burden Mr, 
article. the First 
World War the present struggle, 
would seem that what happening 
global stage may well accrue the 
advantage history and its effective 
presentation. Again, the past, 
there still ever present the danger 
losing sight the values inherent 
this field the ever broadening 
range materials represented 
cial education. 

Note: hope the reader will 
pardon the personal allusions which 
mark this Retrospect and Prospect. 
They have been introduced illustrate 
the continuity certain developments 
and leave clearer picture the 
fluences work and how they were 
reflected the activities the 
Education, Vol. No. pp. 1-60 
tains somewhat detailed appraisal 
the work the Commission Social 
Studies 1928-33 its relation 
history. 


— 


American History 
Schools and Colleges 


current interest the teach- 

ing American history the 

schools and colleges stems from 
the world crisis through which are 
passing. the time crisis 
that people become concerned with the 
preservation those accustomed ways 
living and thinking which have con- 
tributed the growth the nation 
and which characterize its greatness. 
reexamination our historical heri- 
tage becomes the means understand- 
ing more clearly what are fighting 
for. Since this heritage presented 
American history courses our 
schools and colleges, questions are be- 
ing raised the adequacy these 
courses and whether they are be- 
ing taught satisfactorily. 

Early the American His- 
torical Association, the Mississippi 
Valley Historical Association, and the 
National Council for the Social Stu- 
dies, authorized the appointment 
committee make survey the 
status American history the 
schools and colleges, formulate 
statement principles, and make 
such specific recommendations 


The author, member the staff 
State Teachers College Clarion, 
was one the members the committee 
which drew the report “American His- 
tory Schools and Colleges,” and there- 
writes from direct knowledge its 
work. 


CORDIER 


seemed warranted. The Committee, 
comprised historians, teachers 
history, and others concerned with the 
training history teachers, issued 
report accordance with the original 
instructions the sponsoring associa- 
tions. 

Americans know their own his- 
tory? response popular interest 
the extent which Americans, 
young and old, understand American 
history, test understanding was 
prepared. This test was taken rep- 
resentative groups many parts 
the country. The test included sixty- 
five items the multiple-choice type. 
The this testing program 
were follows: 


Group Median 
Social Studies Teachers 
Persons from Who’s Who 

America 


Military Students Colleges 
Selected Adults 
High School Students 


The test results reveal that Ameri- 
cans not remember isolated events, 
persons, and dates which they may 
have studied school. the other 
hand, understanding history 
mean working knowledge move- 
ments and relationships, then Ameri- 
cans may know more about the history 
their country than has been claimed. 


Committee American History. American History Schools and Colleges, MacMillan, 


1944, pp. 11. 
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They know reasonable amount his- 
tory this functional kind. They 
know considerable about the problem 
immigration, the operation the 
tariff, the nature and results the 
westward movement, and the rise in- 
dustry. believed that this kind 
history taught more effectively, 
such details personages and events 
will take their proper place logical 
and functional understanding the 
history our nation. 

Why should Americans know their 
own history? educators, and 
statesmen have advanced many reasons 
why the people our nation should 
know their own history. Some 
these have been broad, meaningless, 
chauvanistic. Others have been realis- 
tic and well considered. Four reasons 
why Americans should know their own 
history are advanced the Committee. 
(1) “History makes loyal citizens 
because memories common experi- 
ences and common aspirations are es- 
sential ingredients patriotism. (2) 
History makes intelligent 
cause sound decisions about present 
problems must based knowledge 
the past. (3) History makes good 
neighbors because teaches tolerance 
individual differences and apprecia- 
tion varied abilities and interests. 
(4) History makes stable, well-round- 
individuals because gives them 
start toward understanding the pattern 
society and toward enjoying the 
artistic and intellectual productions 
the past. gives long views, pers- 
pective, measure what perma- 

American history the classroom. 
the basis nation-wide survey, 
was found that the elementary 
schools the teaching United States 


pp. 
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and regulation state departments 
high schools the teaching United 
States history required law 
states and department regulation 
other states. required for 
graduation from high out 
taught every college although only 
per cent the students any 
rent year take it. 

According these findings may 
said that the public schools 
dents take courses United States 
history the middle grades and again 
both the junior and senior high 
school levels. The light enrollment 
American history the college 
which less than per cent those 
who finish college, may explained 
part the fact that many students 
specialize fields which not 
quire the taking this subject. 

History beyond 
Americans, young and old, learn 
great deal about the history their 
nation from sources other than the 
classroom. These channels hit 
torical information include 
magazines, newspapers, lectures, radio 
programs, museums, memorials, and 
motion pictures. Some these are 
informative and colorful. Others are 
distorted and poorly organized. 
suggested that these forms 
cal information improved where 
possible, and that teachers coordinate 
them with classroom learning. 

History among the social studies. 
generally known that school sub 
jects have been expanded and 
plied during the past fifty years. 
Many laymen not fully understand 
how these courses have been organized 
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into fields study. History, govern- 
ment, sociology, economics, and 

roblems democracy comprise the 
field the social studies. 

History neither eliminated nor 
slighted well balanced program 
utilized means assuring per- 
spective the study the related so- 
cial studies and taught inde- 
pendent social study. The peculiar 
values history suggest that should 
employed the course around 
which center learning the field 
the social studies. 

Recommended content for American 
history courses. many schools the 
teaching American history char- 
terized unplanned repetition and 
the selection history materials with- 
out regard the maturity, the needs, 
and the interests children. 
sentially the same outline and the same 
period topical emphasis are em- 
ployed the junior and senior high 
school courses were employed the 
elementary school. Little more has 
been done each advancing grade 
level than expand the treatment 
more lengthy discussion and the 
sion more detail. 

consideration the maturity 
children, the progressive manner 
which learning skills are mastered, the 
needs and interests children vari- 
ous age levels, the inherent nature 
subject matter, and the requirements 
present day living provide the key 
the selection and organization 
content for effective learning. the 
light these considerations sug- 
gested that the theme How People 
stressed the middle grade 
level. The topical content this so- 
cial theme should include exploration 
the hemisphere; type settlements; 


ways living colonial times; how 
people lived our advancing fron- 
tiers; and the peoples who came 
America. Chronological emphasis 
this case would the early period 
American history. 

suggested that the theme the 
Build the Nation, should stressed 
the junior high school level. The 
topical content this socio-economic 
theme should include the formation 
independent nation; rise the in- 
dustrial northeast, plantation south, 
and free farm territorial growth 
and the testing the union; develop- 
ment transportation and communi- 
cation; and recreation. Chronologi- 
cal emphasis should placed the 
middle period American history 
this level. 

The suggested theme for the senior 
high school course is; 
Nation World Setting. The topi- 
cal content this polit- 
ical theme should include the develop- 
ment the American political system 
growth democracy; growth and 
character the American people; de- 
velopment American industry and 
business; economic, political, and 
tural relations with other and 
American ideas The 
chronological emphasis should 
the recent period American history. 

careful examination the full 
statement the foregoing recommen- 
dations the Committee should 
made all who are interested this 
problem. will reveal earnest at- 
tempt replace unplanned repetition 
with systematic repetition, assure 
refreshingly new approach Ameri- 
can history each advancing grade 
level, and select history materials 
terms topical and chonological 
emphases for each grade ac- 
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cordance with the principle advan- 
difficulty. 

addition the foregoing themes 
and topics, representative events and 
persons, and learning skills em- 
phasized each grade level, are sug- 
gested. These themes, topics, events, 
persons, and skills are recommended 
merely the minimum essentials 
the learning and teaching Ameri- 
can history the schools. They rep- 
resent the desired information and 
skills which all 
should derive from study the his- 
tory their nation. Teachers are 
urged beyond these essentials. 
They should utilize local, state, and 
regional materials. They should add 
other topics for study the require- 
ments present day living and the 
interests and needs students may 
suggest. 

American history colleges. 
increasing number pioneers the 
teaching American history the 
college level are giving the old sur- 
vey course new diet and new dress. 
Through the correction misconcep- 
tions, the introduction new inter- 
pretations based upon historical re- 
search, cultural trends, American ideas 
and ideals, role religion Ameri- 
history, the rise humanitarian- 
ism and philanthropy, and the charac- 
ter and role education, literature, 
music, and art American life, they 
are making this course over into his- 
tory American civilization. This ef- 
fort encouraged. will pro- 
the study American history for 
mature students. the kind 


course that should prove interesting 
and valuable all students whatever 
their professional interests may be. 

There 


The social studies teacher. 


popular conception that any one 
who can read should able teach 
history and the other social 
This view held many school ad- 
ministrators. has led the assign- 
ment history courses teachers who 
are certified teach other subjects 
order fill their schedules 
save the expense employing another 
plored. ignores the fact that the 
teaching history requires the proper 
weighing historical evidence and 
balanced interpretation historical 
facts and movements which can come 
only from thorough study the 
ject the part the teacher. 

While true that properly as- 
signed history teachers are 
prepared teach the subject 
science and literature teachers are 
pared teach their subjects, further 
improvements may made the 
preparation teachers. Where pos 
sible suggested that certification 
requirements made more exacting. 
Teachers who are interested like 
locate larger school systems, 
should encouraged secure more 
thorough training the social study 
which they are interested. They 
should secure basic training least 
two related social studies and the 
methods teaching the subject 
their choice. 

History and the other social studies 
are subject continuous change 
result new viewpoints flowing from 
research and the changing require- 
ments the current scene. For this 
reason suggested that teaching 
certificates granted for limited per 
iods. They should renewed upon 
presentation evidence profession- 
growth. This evidence may 
the nature graduate study, systema- 
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tie reading and study, travel, profes- 
sional academic research, and edu- 
community service and 
leadership. 

Public opinion and history teach- 
ers. The proper selection and assign- 
ment history teachers administra- 
tors who are willing stand their 
decisions, and who are given the 
constructive supervision teaching, 
will long way improve history 
Beyond this the re- 
sponsibility the teacher gain pub- 
confidence his teaching. 
dom teaching privilege condi- 
tion which must won study, 
judgment, poise, good intentions, and 
all-round professional 

The teaching history and other 
social studies matter public con- 
cern because these studies bear upon 
the traditions, convictions, viewpoints, 
and prejudices the people. Legis- 
lative action pertaining the teaching 
these subjects the schools evi- 
dence this concern. Such action 
the statement policy. detri- 

Ibid., pp. 111. 
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mental when seeks specify the 
teaching stated viewpoints and the 
utilization given materials par- 
ticular grade level. 

see it. The Committee con- 
cludes its Report with and 
summary recommendations. 

The Report the Committee the 
result extensive surveys the status 
American history the schools and 
colleges, contributions the part 
large number historians, educators, 
and classroom teachers, and inten- 
sive study the problem the Com- 
mittee. The Report concise and 
pointed. This will please those who 
wish level their sights clear 
target. will disturb those who pre- 
fer generalities which facilitate 
prejudiced interpretation. The Re- 
port not revolutionary. 
programs can readily adjusted its 
recommendations. hoped that 
the Report will enlist vigorous and 
constructive the teaching 
American history the part 
historians, educators, and classroom 
teachers. 


“Were history nearly static some branches learning, 


alive this, that constantly being reborn like phoenix from its 


own ashes. 


mankind lengthens its record, perspectives steadily 


change. The lenses through which look the past must refo- 
cussed from generation generation. What seemed wisdom our 
fathers often folly us; what intensely dramatic our age may 
seem naive banal the next. While the best history perdurable, 
there sense which every generation needs have history written 
anew for it; and this fact lies much the challenge and fascination 
which historical activity will always have thoughtful men.” 


Nevins. 


ach 
ad- 


Teaching History the 


Post-War World 


‘By CONSTANCE WARREN 


prime objective teaching 
history college freshmen 
neither make historians nor 
spot those who are potential scholars, 
but make young people aware the 
importance historical perspective 
both for its own sake and in- 
terpreting present-day events. Did 
past experience point the possibility 
that the Catholic Church might 
serious obstacle the path Hitler, 
and what modifications the in- 
fluence the Church Germany 
since Bismarck’s time might tend 
lessen that threat him? Can the 
experience the French Revolution 
illuminate the subsequent development 
the revolutionary movement Rus- 
sia? What lies beneath the anti- 
British, isolationist attitude the 
Chicago Tribune addition 
Cormick’s psychology and personal 
views 
Young people want understand 
two things: Themselves and the world 
which they live. Psychology and 
history, therefore, are “naturals” 
the teaching program the objective 
the student taken into account. 
President Warren has had long and 
varied experience teacher and ad- 
ministrator the preparatory and college 
field. History has been her teaching field. 
Her progressive ideas have contributed 
much the success Sarah Lawrence 


has been president since its founding 
1929. 


Antiquarian interest foreign 
youth. Unless has unusual 
persuasive teacher, will not throw 
himself into the post-Civil War 
construction Period and shut the door 
behind him while re-lives it. 
will, however, throw himself into 
with enormous interest when finds 
that Reconstruction casts light the 
attitude Southern senators toward 
the soldiers’ vote. 

For that reason important not 
regard history dominated entirely 
chronology. Classes English 
history need not necessarily 
with the early Britons; modern Eure 
pean history with the Renaissance. 
may well start English history 
with discussion Ireland’s persis- 
tent neutrality the present war 
tors the early history the British 
Isles, begin modern European 
history reading and discussing the 
part Spain playing the present 
war prelude the study 


Spain’s position early modern 
times. Again and again during the 


evolution the story, pays jump 
the present and back again, train 
students follow the contemporary 
news carefully, and discover for them- 
selves that from week week their 
spectacles are becoming stronger and 
stronger, that they are reading with 
new eyes, new meaning, new critical 
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powers, new background. the 
the value the study 
history every-day thinking and liv- 
ing which makes exciting and takes 
the student with little shoving, through 
many book which would otherwise 
regard “heavy and 
through many document which would 
otherwise have “floored” him. 
Freshmen should find the teaching 
history college new experience 
both techniques and subject mat- 
ter. They have right resent mass 
education required courses Euro- 
pean American history which 
the professor lectures into their note- 
books material which all too often 
repetition their required reading. 
They have right think them- 
selves active participants their 
own education. They should long- 
pages text learn, but should 
hunt the open book shelves 
the library what number auth- 
ors say upon subject. They should 
prepared interpret the viewpoints 
those authors and times check 
them examining source material. 
They should meet not lecture halls 
quiz sections, but groups small 
enough for the professor stimulate 
and direct discussion and train his stu- 
dents think from and interpret the 
facts they have been studying. 
tures should confined such 
sions the professor needs gather 
the threads present material 
which not available the students. 
should have time, even for fresh- 
ences, spaced not too far apart, with 
every student, and should encourage 
each one, soon ready for it, 
investigate independently some 
phase the work which special 


interest him. student whose 
father railroading may want 
study further detail and write pa- 
per the development our trans- 
continental railroad system; one from 
Minnesota may want investigate the 
Scandinavian migrations America 
another from the south west may want 
evaluate the influence the early 
Spanish missions upon Indian culture. 
time saving for the professor 
sets the topic from among number 
with which already familiar, but 
the student works with far more en- 
thusiasm and conviction when the se- 
lection hisown. The professor may 
not familiar with all the material 
and not says frankly, but 
willing make sufficient study 
able direct the student and 
check the results. This one way 
which assured that constant- 
extending his own horizon. The 
techniques involved gathering evi- 
dence and presenting written re- 
port are those the historian himself, 
The student recognizes this and, feel- 
ing that has been allowed behind the 
scenes, begins develop under- 
standing the essence history. This 
far from his experience his- 
tory classes high school and ap- 
preciates it. Whenever possible, the 
student should encouraged exam- 
ine not only source material the li- 
brary shelves, but first-hand material 
around about him; question his 
father about railroading; talk 
many Swedes and Norwegians pos- 
sible about the reasons for their coming 
his home town Minnesota and the 
adaptations they had make the 
new life; search through family let- 
ters; read Scandinavian well 
Scandinavian-American literature; 
visit while home vacation’ nearby 
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Spanish monasteries and possible 
examine their records. 

Many times the professor who trou- 
bles acquaint himself with other 
courses carried student can point 
out areas for investigation which in- 
clude material common another 
course. student economics will 
become interested the effect the 
increase gold and silver coinage 
European business the sixteenth 
century, student art the influ- 
ence the enthusiasm the French 
revolutionists for the Roman Republic 
their art, physics student the 
effect the development the steam 
engine upon Britain’s relations with 
Europe the early ninteenth century. 
These are excellent opportunities 
break down academic 
and bring about cooperation between 
faculty members who otherwise would 
seldom meet. Caution should taken 
first that topics for independent in- 
vestigation should simple and brief 
enough for freshman capacities, but 
some will able undertake fairly 
ambitious programs study once 
and the senior year, those selected 
students are often working only con- 
ference with their instructors, and may 
produce papers which compare favor- 
ably with those generally presented for 
Master’s Degree. 

Conference work makes possible 
adjust work individual needs and 
abilities, while enables the teacher 
check his own teaching. will 
soon learn that many student talks 
glibly about something which has 
but vague idea and that needs, 
whenever possible, study these con- 
cepts tangible form. very im- 
portant give students chance 
sembly session, order that the 
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word law should have more meaning 
for them find out through 
tion with active clergyman some 
thing about the role the church 
modern community order contrast 
the part played the church today 
with that the early New England 
community; attend meetings the 
local Polish Italian center order 
obtain more light some the 
problems which confront the neweomer 
our shores; and through attending 
labor union meetings gain more 
sight into the part played organized 
labor modern life. have long 
taken our students visit historical 
sites should, addition, plan field 
experiences which would help them 
implement the concepts they use. 

teachers college freshmen that they 
avoid American history whenever pos- 
sible. They don’t want “take” 
again, cross the ocean again with 
Christopher Columbus, follow the 
Puritan struggle found colony, 
trace the campaigns the Revolution 
and the Civil War, docket neatly 
the events under each presidential ad- 
ministration. College history must not 
repetition high school history 
subject matter any more than 
educational techniques. The emphasis 
should social history, study 
the origins and development our 
attitudes, our culture, 
tions, our relations with other coun- 
tries and the reasons for these. More 
and more hope that will the 
undertake intensive study period, 
relating the geographic, political, 
nomic, social, philosophic, and 
scientific aspects into whole picture; 
giving them sense the interrelation 
factors which, too often, they have 
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studied isolation. History offers 
ideal medium for synthesis 
edge. 

taking two world wars shake 
historians from their provincialism. 
Colleges thefuture must prepared 
the demand for Canadian, 
Latin American, Russian, Near East- 
ern and Oriental history, with the 
emphasis again understanding peo- 
ples with whom the future 
have more intimate and, hope, sym- 
pathetic dealings, rather than upon 
cataloging their dynasties, wars and 
diplomatic relations. Closely related 
with history will the study an- 
thropology, for will close con- 
tact this shrinking world with peo- 
ples varying stages development 
and with widely varying cultures the 
world around, and hope that will 
more acutely aware the need for 
better understanding this type 
problem within our own 

teachers history with the breadth 
interest teach this fashion. 
need new kind graduate training 
meet the new conditions, need 
get away from the idea that training 
for teaching consists knowing more 
and more about less and less, exclu- 


“One reason why History should know her bounds 


search. must begin train teach- 
ers history more widely that they 
can see historical events their geo- 
graphic, economic, philosophic, liter- 
ary, artistic and sometimes scientific 
setting, that they will able 
place events their true ma- 
trix and know enough call upon lit- 
terature and the arts help their 
interpretation. Incidentally, these 
broad interrelations are fresh pastures 
for historical research. 
teacher the future should have more 
than passing familiarily with psy- 
chology, for are stepping out 
the phase the purely in- 
terpretation history are all 
probability entering one which 
psychological interpretation will play 
part. should also have 
some familiarity with anthropology, 
least enough insist that there 
trained anthropologist every college, 
not only teach courses his field, 
but act roving professor lending 
his services any department which 
calls upon him. 

World history now our business 
the broad sense world civiliza- 
tion: the teachers history have 
the vision grasp the significance 
their opportunity, they will lack 
neither students nor influence. 


every 


side are neighbors whose rights must respected Another reason: 
work well her own domain, she must work her frontiers.” 


—George Burr. 
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World 
Post-War Education 


BURR PHILLIPS 


ORLD history should connote 

exactly what the words imply: 

the history all the peoples 
and nations the world; not many 
histories studied separate categories, 
but History taught and studied with 
due regard for the great unifying 
forces well for those tensions and 
conflicts which have torn 
mankind apart. According such 
concept, national history should 
studied not only relation the 
growth and destiny the nation, but 
also with ever increasing emphasis 
the part which the nation has 
played promises play world so- 
ciety. The drama national history 
acted world stage. National 
forces are bound complicate world 
currents; they are turn modified 
world 
should not taught isolation, and 
yet this exactly what attempt 
do. are long way from realizing 
Henry Johnson’s ideal real world 
history, written for and studied all 
the children the 


Associate Professer the Teaching 
History and Chairman the Social 
Studies Department the Wisconsin High 
School the University Wisconsin, 
Professor Phillips has been closely identi- 
fied with the developments which de- 
scribes, and over long professional 
has contributed many pertinent 
articles various phases the teaching 
history. 


Report the Commission the Social Studies. 


the New York, 1932. pp. seq. 


Henry Johnson. 
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Legislative requirements and the 
trends the last thirty 
years, have been largely responsible for 
the dichotomy our high school 
gram which places our national history 
the eleventh grade and course 
which “world history” 
the tenth, with little connection 
between the two. desirable that 
the student should thoroughly 
versed the history his own coun- 
try, but equally desirable that 
should see that history relation toa 
much larger whole which 
national history and turn 
fluenced it. Any study the world 
history problem must take into con- 
sideration this interrelationship. 

Teachers whose 
ence goes back only few years, tend 
accept the present program with lit- 
tle question, not realizing that its 
ganization depends, not necessarily 
valid pedagogical considerations, but 
often pressures and curricular 
premises which, the light present 
trends, are longer good repute. 
brief review the history the 
social studies program for the last half 
century might throw light our 
lem. 

Until the last decade the 
teenth century, American history and 
general history represented the content 
the high school history program. 
Charter for the Social Sciences 

New York, 1943. 256. 
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The Committee Seven, whose Re- 
port published 1899, shaped the his- 
tory offerings most high schools for 
the next thirty years, recommended 
and got space for 
tory breaking general history 
into three blocks, Ancient, Mediae- 
and Modern, and English. Ameri- 
can history was placed grade 
result, many high school students 
studied history for four, least 
three years. This added time should 
have given history teachers great ad- 
vantage; but would also possible 
argue that the four-block organiza- 
tion high school history tended 
make pupils and teachers think 
terms courses and credits instead 
terms world history closely 
knit whole. Pupils studied the War 
1812 with little reference 
the Napoleonic Wars which they had 
studied earlier course. 

Soon after the beginning the 
present century, several new move- 
ments began force the reshaping 
the whole school curriculum. Among 
these, the junior high school and social 
studies movements had perhaps the 
greatest influence the curriculum 
know today. The former sub- 
stituted three cycles for the older 8-4 
organization, while the latter brought 
large body new materials and 
courses from the broader social studies 
field. Some part the old program 
had give way under the pressure. 
Had history teachers been wise enough 
see the possibility making the his- 
tory program the unifying core the 
new social studies offerings, some 
our problems might have been solved 
long ago. Instead, allowed our- 
selves drift with the currents the 
times until now have high school 
social studies program, parts which 


can defended only grounds ex- 
pediency. 

For example, hold the need 
6-3-3 program, are saying that 
must teach social studies three 
cycles, each fairly complete itself. 
seems generally conceded that 
the junior high school approach should 
still the exploratory social studies 
approach the elementary school, al- 
though there may geography em- 
phasis the seventh grade, something 
that closely resembles 
tory the eighth, and “citizenship” 
general civics course the ninth. 
What does this leave for the senior 
high school? Again, common con- 
sent, some form problems course 
becomes the finishing course the 
twelfth grade; American 
must required and placed 
grade eleven; quite obvious that 
there only one possible solution for 
the placing non-American history, 
tenth grade World History 
course. schools where the organi- 
zation still 8-4 basis, the logic 
the same, since the tradition the 
ninth grade citizenship course 
generally accepted. 

The conclusion 
that there room the upper four 
years for any non-American history, 
except the tenth grade. least 
that seems the premise which 
most schools are basing their course 
planning. 

What the World History course 
itself? Again the historical approach 
our problem throws light its pres- 
ent status. When first began toteach 
world history one year course, 
text book writers and teachers tended 
one two things: Many us, 
perhaps most us, tried valiantly 
cover one year most what had 
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previously been covered two; our history course bad that might 


treatment was encyclopaedic. Others 
took refuge survey courses, which 
they tried “hit the high spots,” or, 
less vulgarly, follow trends and 
make interpretations based mini- 
mum facts. whichever 
alternative was followed, the tenth 
grade world history course has come 
into very general disrepute along with 
what the critics are pleased call “the 
old traditional and “chrono- 
logical history,” there could 
history without 

Nor this all that has happened 
the ill-fated tenth grade course. 
probably the great majority schools, 
accepted without question that 
day week must set aside for “cur- 
rent events,” area which, unfortu- 
nately, too often taught course- 
in-itself without much relation the 
course which yielding fifth its 
time the current events day. 
most twenty years ago, teachers were 
pointing out the fallacy this ar- 
rangement, but their advice received 
little attention. Today, not only cur- 
rent events, but “global geography” 
clamoring for attention, and seems 
logical argue that world geography 
and world history might taught to- 
gether the advantage each. But 
one suggests that possible al- 
lot more than the one year the in- 
tegrated course. The reductia ab- 
surdum was observed less than year 
ago when world history class was 
found studying unit “safe driv- 
ing,” because “it had and 
room could found for else 
where!” history teach- 
ers and pupils give indication feel- 
ings helplessness and frustration, 
while administrators give frequent ex- 
pression conviction that the world 


very well dropped make way for 
something else. And note well that 
this would mean dropping all non- 
American history from the senior high 
school program. 

Should world history retained 
the senior high school program? 
haps would well remember 
this point that have used the term 
“world history” two senses; 
ideal, which American history finds 
its proper and non-Ameri- 
can history course, which common 
practice places the tenth grade, and 
American history. For practical pur- 
poses, our thinking will have fo- 
the tenth grade course. What 
should the objectives such 
course? Does world history havea 
contribution make the training 
the citizen? The only valid approach 
answer these questions would 
seem call our minds pic 
ture the citizen the future and 
find out, possible, the study 
world history can help him meet- 
ing the problems which are bound 
confront him. 

little reflection will discover the 
following some the needs the 
citizen the post-war world: 

will find himself member 
greatly shrunken world community. 

will literally rub elbows with many 
neighbors race, color, and historical 
background very different from his own. 

will more dependent economi- 
cally these neighbors than ever before. 

quite likely discover that ideas 
national sovereignty, pride, and honor 
take new meanings the light 
what has learned from the war. 

will realize that the isolationist 
can not exist world which time 


and distance have taken new signifi- 
cance. 
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will have learn that intolerance 
springs from misunderstanding and that 
the best friction the world 
community plenty information 
about the problems the members 
that society. 

And specific, will dis- 
cover that the past has had many 
blind spots which must cleared 
post-war world with anything like 
sound perspective 


Out the war emerging new Rus- 
sia which never dreamed existed. 

altogether ignorant the con- 
stitution and ideals the British com- 
monwealth Nations and its parts 
which are independent and yet members 
the commonwealth. 

The emergence new democratic 
about the Far East. 

Assuming that this country will not 
shirk its responsibility for the adminis- 
tration and guidance conquered peo- 
ples long world security demands 
such supervision the victors, the citi- 
zen will need more and more information 
about the nations whose affairs 
helping guide, that guidance bear 
fruit world understanding and har- 
mony. 

will have some near neighbors 
the north and the south for whose his- 
tory, culture, and domestic problems 
will have have wholesome respect. 

the present war the last 
series world unheavals, must 
know what and tensions have 
produced war the past, what strife- 
promoting concepts must become obsolete 


The survey incomplete, but 
comprehensive enough indicate what 
must the tone well the content 
the new world history course, that 
course deserve place the 
school program. For are assuming 
that history, richly and fully and well- 
taught, can give the student the under- 
standings which will need meet- 


ing the problems outlined above. Why 
history rather than geography? Prin- 
cipally because history with its time 
element can supply that perspective 
and sense proportion without which 
our reactions current problems tend 
reflect the most shallow snap 
judgments. History well taught must 
include the essential fac- 
tors, well economic, social, politi- 
eal, and cultural factors. Perhaps 
the better answer the question would 
“world history and world geog- 
raphy” integrated and taught such 
way that the essentials neither 
area will sacrificed. 

arrive then fairly preten- 
tious definition the place and seope 
world history the schools. The 
new world history must longer 
the slight extension the history 
western Europe that has been for the 
last thirty years. Its scope must 
broadened make way for substantial 
units areas heretofore neglected: 
China, India, Africa, the island em- 
pires the East, the dominions the 
British Commonwealth, our Latin 
American neighbor, well the new 
states and combinations states which 
will emerge out World War II. The 
geographic factor history must 
emphasized never before, unless 
are conclude that the high school 
geography and history can taught 
best separate courses, and such 
conclusion would out harmony 
with present trends. The gap between 
world history and our own national 
history must bridged that can 
longer accused compartmenta- 
lizing our thinking these two areas. 

Can all this accomplished 
terms one year course? The an- 
swer should obvious. The curse 
the old world history course has been 
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the time factor: the absolute impossi- 
bility doing respectable job one 
year, with fifth the time given 
“current events,” and other compli- 
cations conspiring cut down the time 
still further. must have more 
time are accomplish what 
should accomplish. 

Where the extra time found 
Can expect other important areas 
the curriculum release time that 
know that schools not work that 
way! There still the possibility 
that if, the social studies field, 
were set our house order, 
might make economies time our 
own program which would permit bet- 
ter courses and course sequences 
developed and make for better teach- 
ing. talk occasionally 
all planning” but very little 
about it. Morrison, his most recent 
book, suggests that one major weakness 
our whole common school system 
The Committee American History 
Schools and Colleges has translated 
theory into practice recommending 
sequence emphases for the four 
principal exposures American His- 
tory which the student receives the 
elementary, junior, and senior schools, 
and college.* Such planning 
eliminates much the unplanned re- 
petition and duplication which has 
been the bane American history 
these four levels. could only 
persuade ourselves that the days 8-4 
and 6-3-3 planning are gone forever 
and that should now think terms 
least twelve year sequence, 
planned that every year will used 
best advantage, with only that repe- 


Henry Morrison. American Schools: 
Chicago, 1943 


tition which intentional and 
justified sound pedagogical 
ples, would soon get rid some 
the weak spots our social studies 
program. With the necessity 
ing terms cycles removed, 
might ask some very pertinent 
tions about the value the ninth grade 
social studies course generally 
planned and taught. Does ninth 
grade “citizenship,” the 
course the old junior school 
add very much that vital what the 
pupil has already received time and 
Some schools have already 
attention the citizenship 
these grades and have concluded 
that the ninth grade social 
course, generally taught, might just 
well dropped, provided adequate 
citizenship training guaranteed else- 
where. there well-taught prob 
lems course the twelfth grade, 
there need such course the 
ninth? many school programs, 
there little basic difference between 
the outlines the two courses. Such 
questions suggest that careful overall 
planning might make for better use 
time, least the ninth grade, and 
that time might freed ease the 
strain the over-loaded tenth grade 
world history course. might even 
possible plan two-year course 
world history and geography, integ- 
seems imperative retain least 
semester political civics the ninth 
grade, would still possible plan 
for three semesters world history 
stead the present two. 
Or, remembering our earlier sugges- 
tion that real world history includes 
Critical Study Our School System.” 


“American History Schools and New York, 1944. Chapter VI. 
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one’s national history its proper 
world setting, conceivable that 
over-all planning might show ways 
teaching American history least 
its relations. The 
committee American History rec- 
ommends senior high school emphasis 
the United States world power. 
Time could freed the eleventh 
grade beginning with the Constitu- 
tion instead Columbus. American 
history might then include units 
Latin America, Canada, and our for- 
eign policy and over-seas involvements, 
thus improving the quality the 
American history offering and the 
same time easing some the strain 
the world history course. And while 
are planning terms the whole 
social studies program, many 
might well give little critical atten- 
tion some our time consuming de- 


vices for handling the problem cur- 
rent events. 

These suggestions are 
cause conviction that, unless radi- 
cal steps are taken the very near fu- 
ture, world history the way out 
the program many schools. 
cannot feel that ignorance the his- 
torical backgrounds our neighbors 
will make for that spirit tolerant un- 
derstanding and cooperation which 
becoming more necessary than ever 
our constantly shrinking world com- 
munity. Theproblem the tenth 
grade world history course tied 
intimately with the planning the 
whole social studies program. Real 
progress toward the solution that 
problem can made only through 
overhauling and replanning the en- 
tire twelve year sequence. 


EASTER SONNET 


Across the waters threateningly wild 
This year sees soldiers desolately far 
From loved ones; it’s their own bright star 


Steadfast serve our land. 


The Christ Child 


Who has ruled with his power mild 
Two thousand years, now scarce loved heard. 


The Lord risen again! 


But where’s the Bird 


Peace, The Holy Dove, Who reconciled 

all loss Jesus Christ, Who 

The mother, brother, sister, husband, wife, 

The daughter, father, son, who did not go, 

Are sending out their beacons true and tried 

homeward our defenders show— 
know that God Victorious ends all strife. 


Norton Hinckley, Jr. 


Bedford, Massachusetts. 
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Why Teach Latin American 
History 


HARRY SNYDER 


ECAUSE the world state 

crisis, many educators are ad- 

vocating that great and immediate 
changes made our school pro- 
grams order save the day. 
cause the same trend thought exists 
among those concerned with shaping 
policy other phases our social 
life, such as, business, politics, recrea- 
tion and religion. Others consider 
sound because much the dis- 
order today evidently outcome 
our unsatisfactory ways behavior 
the past. bring about such hur- 
ried alterations, however, involves snap 
judgments and rapid action. 
what done the emergency may 
have redone with greater caution 
when normal times return. 

There place for educational 
planning educational engineers 
our schools all times. Much the 
hasty action the present due 
the fact that have failed recog- 
nize this. For decades have allowed 
our curricula exist without altera- 
tion and improvement because life was 
“sweet” and orderly. Thus, our edu- 
cational goals and programs have 
lagged behind the progressive ad- 


Dr. Snyder, recently promoted 
head the Social Studies Department 
the New Jersey State Teachers College 
Montclair, both training and travel 
has acquired international point 
view which cogently sets forth the 
present article. 


vance civilization. Yet, our way 
life now changes, the training 
those who will live must keep 
This alone will permit more careful 
long-time planning, necessary avoid 
those blind decisions often made un- 
der the stress emergency. 
Fortunately, the question teach- 
ing Latin American history our 
schools need not decided such 
haste blindness. The way clear, 
the facts are available, the decision 
may based careful 
For several decades have been 
aware the challenge and its oppor 
tunities. Theodore Roosevelt the 
days his leadership advised that 
the present century would bring the 
recognition Latin America that the 
nineteenth century had brought An- 
glo-America. Our national leaders, 
since his time, have recognized the 
truth this statement the advance 
our neighbors the south, and have 
over period several decades 
veloped with them new set rela- 
tionships. Ever since 1890 our policy 
cooperating with them the 
velopment Pan-American neigh- 
borhood has been growing into of- 
ficial program good neighborliness. 
have even seen fit break our 
lond-standing national policy not 
becoming party entangling alli- 
ances. have linked arms with the 
other republics the Western Hemi- 
phere through agreements and declara- 
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tions that bind together hemi- 
sphere solidarity for the promotion 
peace and welfare, and for the erection 
common defense against outside 
aggression. 

Our educational offerings have rec- 
ognized, but have not kept pace with 
the demands placed upon Ameri- 
citizens these changes our 
governmental policy. have given 
our students only hand shaking 
acquaintance our hemisphere neigh- 
bors. many ways those nations and 
their peoples, who call “good neigh- 
bors,” have remained strangers. 
not understand and appreciate their 
traditions, history and way life. 
fact, many instances, are not in- 
terested knowing about them, 
long can tell why they should un- 
derstand and appreciate us. 

The seriousness this situation 
magnified somewhat the demands 
the present crisis. However, 
challenge that has 
climax through the international de- 
velopments the last four decades. 
would demanding our careful con- 
sideration now even though the world 
struggle had not The ef- 
forts the American republics 
work unitedly programs peace 
and cooperation, and the efforts 
European and Asiatic nations plan 
and prepare for war have been 
marked contrast. who want peace 
and order for the world, even the 
willingness fighting and dying for 
it, cannot long remain blind the his- 
tory those people who support solid- 
the same program. 

tionships that cultivate friendship 
being friendly. The same principle 
can applied the growth inter- 
national appreciate 


one’s neighbors know them fully, 
and still respect their merits and poten- 
become closely acquainted with our 
American neighbors throughout the 
hemisphere. Yet our established school 
programs confine the students’ learn- 
ing completely our own and Euro- 
pean history, that the development 
our Latin American neighbors still 
much mystery. Consequently, 
most high school graduates even the 
principal leaders, movements, policies 
and ambitions the Latin American 
countries, remain completely unknown. 

The value being acquainted with 
the European countries and peoples 
from which our forefathers came 
great. The understanding their 
growth through the centuries until 
they provided the parenthood from 
which were born important. But 
still dare not neglect the fact that 
mature nation are now living 
our own life new day and neigh- 
borhood. become acquainted with 
the history those peoples who are 
our neighbors has equal value. There- 
fore, seems reasonable suggest 
that our high school graduates in- 
formed not more, but well, about 
Latin America’s development about 
that Western Europe. accom- 
plish this, must teach them ex- 
tensively and carefully about San 
Martin about Bismarck, about the 
battle Ayacucho that Waterloo, 
about the Plan Iquala Mazzini’s 
plans for Young Italy, about the Grito 
Ypiranga about the Treaty 
Westphalia’s recognition the inde- 
pendence the Netherlands, and 
about the Declaration Lima (1938) 
about the Hague Conventions. 

Still, logical ask what in- 
formation value really added 
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the knowledge our graduates the 
introduction such items Latin 
American history our school curri- 
culum. The answer, when prop- 
erly examined and evaluated, reveals 
the primary reason for studying that 
field history. The students become 
cognizant three great periods 
Latin American growth. The 
may called Ancient American His- 
tory. covers the ages during which 
the Inca, Aztec and Mayan 
tions rose some respects greater 
heights than that the western Euro- 
pean peoples who came and conquered 
them. Its study reveals that these 
early western hemisphere empires were 
comparable area that Egypt, 
aesthetic creations those the 
Athenians, and majesty and extrav- 
agances those imperial Rome. 
shows that these really true Americans 
made contributions civilization 
early Ancient Greece, that have not 
been excelled even our day. The 
calendar the Aztecs, the socialized 
government the Incans, and the 
numerical system the Mayas are 
outstanding gifts cultural advance 
the gunpowder the Orient, the 
perfect architecture the Greeks and 
the imperial laws and administration 
the Romans. 

The second period devoted that 
Latin American colonial life under 
the sovereignties Spain, Portugal 
and France. understanding the 
parental policies these European 
powers they were applied their 
the new world explains 
much about the political, economic and 
social behavior now prevailing our 
neighbors the south. makes one 
conscious the fact that their growth 
into the independent states South 
and Central America was much more 
remarkable than ours. shows that 
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with little opportunity develop self 
government because the 
tic program the mother 
who exploited their resources and 
stricted their ambitions, they staged 
courageous fight for freedom and 
lished democratic constitutions. The 
sacrifices the people, the courage 
their soldiers, and the adventures 
their leaders provide the background 
understanding necessary toa full 
appreciation their efforts. 
dents this period find reasons laud 
the sterling qualities our neighbors’ 
forefathers well pay tribute 
the thriftiness, pioneering and confi- 
dence the builders our own 
United States North America. 

The third historical period that 
the national growth the twenty 
Latin American Republics. Its study 
reveals that like our own republic, each 
has had its historic birthday, its 
cal era, and its long and tedious ma- 
turing period before attained 
family nations. 

Argentina now such stage 
her development, that Ex-President 
Hoover sees fit predict that when the 
present conflict ended and half 
the people Europe and Asia are 
need food, she will supply it. There- 
fore seems foolish for many 
remain ignorant her background 
and growth, and predicting that 
her boasts importance are unfound- 
ed. refuse recognize that she 
has earned for herself place im- 
portance the world today 
ignore her history and the story 
progress that tells. Not teach 
about her struggle rising from 
years tyranical despotism con- 
federation states much like our 
own, leave our student without 
adequate explanation her present 
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conservatism, aristocratic leadership 
and strong nationalism. Her stubborn 
demand free herself from all outside 
influence found natural out- 
growth her history many years 
domination foreign land owners, 
traders and capitalists. 

Likewise, with most the principal 
Latin American nations, historical de- 
account large way for 
their present characteristics. Uru- 
guay’s cosmopolitanism, for example, 
the culmination long struggle 
for political and cultural freedom from 
her two more powerful neighbors, 
Brazil and Argentina, that press her 
from either side. Chile’s adoption 
Popular Front labor-controlled 
government natural revolt against 
her long history 
lordship. From her early days in- 
dependence under Bernardo O’Hig- 
gins, her native population has been 
kept poor and ignorant heavy yoke 
taxation. This was spite the 
fact that foreign exploiters were all the 
while multiplying their wealth from 
her abundant natural supplies nit- 
rate and copper. Almost paradox 
Brazil’s monarchial history for forty- 
nine years under the Portuguese 
prince, Dom Pedro II, contributed 
many ways the establishment 
democratic way life. under- 
standing this unusual development 
essential appreciate the laudation 
that Stefan Zweig gives to. Brazil’s 
present day creed, colorline 
ture his book, Brazil: Land the 
Future. 


The acquisition knowledge is, 
course, not the ultimate goal toward 
which Latin American history should 
taught. only the ladder 
which rise position from which 
can truly apprepriate our neigh- 


bors. Its study may often cause one 
willing sit our neighbors’ 
feet and admire accomplishments 
certain phases civilization. Their 
aesthetic emotional sense has led 
them contribute bountifully poe- 
try, novels, art and music. Their sin- 
cere concern for the spiritual rather 
than the material, immortalized 
such great monuments Christ the 
Andes, The Virgin Santiago and 
Christ Corcovado. Their attitude 
against the rush and strain mechan- 
ized life revealed their carefree 
dispositions and attention non-ma- 
terial things. Their unity purpose 
promote peace and friendliness 
evident their unanimous support 
the Pan-American Congresses Co- 
operation held since the days the 
great liberator, Simon Bolivar. 

Finally, should recognize the 
places leadership that our neigh- 
bors will play the world 
morrow. Their potential material re- 
sources are still wrapped Colum- 
bia’s mountains emeralds, Mexico’s 
mountains silver, Bolivia’s moun- 
tains tin and Chile’s mountains 
nitrate. The value these may 
estimated actual dollars and cents. 
However, study their history re- 
veals that the Latin American peoples 
may expected make their great- 
est contributions non-material ways. 
profit from this must willing 
take our place just one equal link 
the chain twenty-one links 
American friendship, that Pan-Amer- 
ica has been forging over the last fifty 
years. Therefore, the study their 
history and appreciation their 
cultural developments lies the oppor- 
tunity for making the goal hemi- 
sphere solidarity mean more our 
next generation than “sounding brass, 
tinkling cymbal.” 
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Biography and History 


SAMUEL STEINBERG 


last twenty-five years have 
witnessed shift from the politi- 
cal emphasis the social and the 
economic the writing history. In- 
fluential this movement has been 
James Harvey Robinson, who, his 
The New History, built the framework 


for the new interpretation. Harry 
mer Barnes, through his numerous 


works, popularized this union 
tory and its ancillary studies, giving 
the name “the school.” 
Co-eval with the advance “the 
new history” has been the ever-increas- 
ing popularity biographical writing. 
The vestibule wider horizons, per- 
mitting biography play its role 
causation, was made wider the new 
eclectic conception. Charles Beard 
the relationship: “By 
ing off the determinism imperial 
historiography, contemporary historio- 
graphy makes room once more for the 
role personality history. his- 
tory nothing except “chain 
causes” and individuals are merely 
atoms the flow things, then all 
us, students and teachers alike, are 
mere puppets mechanical play. 
the other hand, history-as-actuality 
made part least thought and 


Dr. Steinberg chairman the De- 
partment Social Studies the Samuel 
Tilden High School Brooklyn, Y., 
and well known the metropolitan 
area for his leadership and contributions 
better teaching history and the so- 
cial studies. His observations and conclu- 
sions, should noted, are based 
carefully planned piece research. 


purpose ideas then there 
room the world for will, design, 
courage and action, for the thinker 
who also doer. This does not mean 
that the individual emanicipated 
from all conditioning circumstances, 
that can just make history out hig 
imagination but means that, un- 
derstanding the conditioning reality 
revealed written history and 
scription, anticipating the spirit 
the coming age, may cut new paths 
through the present and cooperate with 
others bringingachievements pass. 
other words, biography restored 
history this emancipation his- 
torical thought from complete bondage 
the chain-of-causation 

The results this trend toward 
biography are readily discernible. 
December, 1919, the advertising pages 
one our leading magazines gave 
notice twenty-five new biographies. 
the same month 1924, find 
reports fifty-three. 1919 mild 
sensation was created educational 
circles the action Carleton Col- 
lege, Northfield, Minnesota, 
lish chair biography, with Dr. 
Ambrose Vernon the first pro- 
fessor. 

1918, William Thayer was 
awarded the gold medal for biography 
the National Institute Arts and 
Sciences. His little volume, The Art 
Biography, traced the gradual de- 
velopment new conception the 
ideal biography. There followed 
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host writers whose biographical ap- 
proach history won millions read- 
ers and followers. The names Stra- 
chey, Beveridge, Ludwig, Maurois, 
Bowers, Guedalla, Bradford, Sandburg 
and Douglas Freeman are only few 
among this number. Even conserva- 
tive historian Edward Chey- 
ney welcomed those writers who chose 
depict “the thread the life 
atrail through the chart 
among maze confusing methods 
solving 

The emphasis has also 
won recognition among education the- 
orists. Witness these 
gleaned from important articles the 
subject: “No student secondary 
education will deny that have great 
need for anything that will take hold 
the adolescent boy and inspire him 
with faith himself and determina- 
tion make the most his 
“Asa point from which quickening 
forces radiate, subject serves better 
than “The history teach- 
should acquaint the student with 
those great spirits who have stood 
above the rank and file mankind 
their character, their thoughts, their 
activities, and their achievements. His- 
tory should introduce these exceptional 
individuals the students friends 
are such students the pedagogic art 
Dawson, Ernest Horn, Johnson, 
Klapper, Knowlton and Tryon. 

Philosophers history have joined 
the clarion call for greater em- 
phasis biography history. Toyn- 


bee, his significant study, believes 
that civilizations are led “upward” 
“gifted individuals” who form “crea- 
tive James Burnham 
sums the historical theory the 
(Mosca, Michels, 
Pareto) this manner: “Historical 
the élite, its composition, its 
ture, and the mode its relation 
the And Dumas Ma- 
lone reminds that “Biography 
personalized history and means 
the heritage the past can im- 
measurably enriched. itself may 
reveal universal law, but unques- 
tionably can help understand the 
varieties human behavior; and since 
deals with the conspicuous rather 
than with the commonplace, should 
provide clues the unsolved mystery 

More significant, perhaps, 
graphic study than the trends revealed 
the works professional historians 
and educators, are the imperatives 
contemporary history. The world 
the past was far more free from the 
dictates leadership than the one 
today. Caesar, Napoleon, could 
and did issue decrees many fields. 
But these fields, administratively and 
functionally, were not tied together 
they are today. They could not ex- 
act universal obedience their de- 
crees, even suppress criticism. Some 
asylums the spirit remained inac- 
cessible their law-enforcement agen- 
cies. Today, Hitler Stalin is- 
sues decrees every field, from mili- 
tary organization abstract art and 
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music. The dictator’s decision affects 
not only the economic sphere, but all 
education children and adults. Even 
democratic countries, like England 
and America Democratic because 
the leadership still largely responsi- 
ble representative bodies, and sub- 
ject vigorous criticism rank and 
file citizens the area and power 
executive authority have been enor- 
mously Whatever the na- 
ture the leadership may and 
whatever may the school history 
interpreting it, cannot denied that 
leadership critical moments his- 
tory plays important part human 
affairs. Since natural for people 
turn leaders moments crisis, 
becomes important for educators 
turn biography and examine the role 
playing the educational process. 
“Great men,” says Sidney Hook, “may 
good men. And still democracy 

With these thoughts mind, the 
writer proceeded investigate the 
treatment the nation’s immortals 
the most widely used American history 
textbooks. (Since textbooks play 
major role our scheme education, 
was assumed that they would the 
proper instruments for the evaluation 
leadership education.) Twenty-five 
personages were elected for study 
the basis the combined emphasis giv- 
them the Dictionary Ameri- 
can Biography and the Encyclopedia 
the Social Sciences two recog- 
nized, standard works. Borrowing 
the principle established the Hall 
Fame, character was included 
that was now alive recently de- 
ceased. This qualification was made 
order preclude issues that are still 


essentially controversial. Hence, 
personalities Henry Ford, 
Gompers, and Woodrow Wilson 
men whose impress American his- 
tory has been great were not 
jects for investigation. The following 
are the names order the combined 
space allotment the two standard 
works 


George Washington 
Thomas Jefferson 
Abraham Lincoln 
Benjamin Franklin 
James Madison 
John Marshall 
John Adams 
Walt Whitman 
Edgar Allen Poe 
10. Ralph Waldo Emerson 
11. Alexander Hamilton 
12. Ulysses Grant 
13. John Quincy Adams 
14. Louis Agassiz 
15. Daniel Webster 
16. William Penn 
James Monroe 
18. Andrew Jackson 
19. Robert Lee 
20. Jonathan Edwards 
21. Grover Cleveland 
James McNeill Whistler 
23. Henry Ward Beecher 
24. Henry Clay 
25. James Russell Lowell 


will observed that the list 
twenty-five names includes statesmen, 
military heroes, artists, clergymen, 
philanthropist, and scientist. Thus, 
the personages selected operated within 
the context political, social and cul- 
tural history. The study, therefore, 
had meaning shorter list could 
not yield. 

What did the investigation 
The writer’s darkest suspicions were 
confirmed. Mediocre statesmen were 
given artificial prominence because 
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their association with political events. 
The really great statesmen the 
Washington, Jefferson, Hamilton, Lin- 
coln stamp, were frequently treated 
obliquely, the soloist was drowned 
the accompaniment. James Monroe, 
for example, who was merely 
“eventful man,” use Sidney Hook’s 
phrase, assumed much importance 
Abraham Lincoln, “event mak- 
er.” The leaders science, thought, 
and culture Emerson, Whitman, 
Agassiz, Poe, Lowell al, received 
casual and scant attention. The clergy- 
men, spite the role re- 
ligion American history, 
gether neglected. respect char- 
acter portrayal, respect some 
treatment that might throw light 
the question fitness perform 
particular job, the texts were complete- 
remiss. With few exceptions, the 
tendency was deal with statistics 
and facts, and avoid making judg- 
ments character and conduct. The 
universal interest human life, strug- 
gle and death accented the adoles- 
cent’s hero worship found satis- 
faction any the texts. 

few examples will illustrate the 
point. John Quincy Adams, who 
thirteenth importance our list 
twenty-five, and who excellent 
personification the spirit disin- 
terested public service, receives 
average treatment the texts exam- 
ined about seven hundred words. 
Henry Clay, twenty-fourth our list, 
assigned average fifteen hun- 
dred words. few texts does the 
student get inkling Adams’s vir- 
tues man; nor the opportunism 
Clay alluded to. Fortunately, the 
American people showed better sense 
balance than did the textbook writ- 
ers. Adams was awarded the presi- 


dency, while Clay’s eternal straddling 
important issues got him nowhere. 

The textbook treatment the per- 
sonages who occupy important posi- 
tions the Pantheon the arts and 
sciences, even more vulnerable. 
Walt Whitman, whose life represents 
triumph over poverty and obscurity 
and whose work shows broad humanity 
and abiding faith democracy, 
completely ignored one the most 
widely used texts and given aver- 
age twenty words each the 
others. Typical the treatment 
the following: “Walt Whitman was 
one the most original American 
poets, truly creative genius. was 
the poet Democracy.” The scien- 
tist Agassiz gets mention eight 
the twelve texts studied. Here was 
American adoption, who laid the 
foundation for teaching and research 
the natural sciences. Similar 
the treatment the other leaders 
thought and culture our list. 

point out limitations current 
history texts raise accusing 
finger educators general and syl- 
labi makers particular, for anyone 
who has written texts knows what slav- 
ish adherence syllabi demanded 
publishers. Does follow, then, 
that the moulders educational policy 
have succumbed the current em- 
phasis utilitarian values? not, 
how can explain the neglect men 
thought and culture our history 
texts men whose ideas, whose social 
vision, whose scientific achievement, 
whose artistic power might give 
democratic education dimension 
which other systems educations 
not have and not need? Are 
not, thereby, slighting the deepest in- 
tellectual and spiritual interests our 
civilization? subordination hu- 
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man personality and character delinea- 
tion the presentation impersonal 
content, are not missing oppor- 
tunity for character education? 
the failure evaluate leadership with- 
the context events, are not los- 
ing golden chance cultivate the 
citizen tomorrow sensitiveness 
what significant the leader and 
what trivial? Are educating our 
young according the dictum Wil- 
liam James, “To know good man 
when see one 

Fortunately, the war causing edu- 
take stock. Perhaps, the 
work adjusting education the 
needs post-war world, agreements 
will reached which will produc- 
tive saner balance and proportion. 
With the passing the war emer- 
gency, which blinded many educa- 
tional leaders the necessity for con- 
tinued emphasis the liberal arts 
subjects, may once again see curri- 
cular time devoted our cultural 
heritage and its corresponding con- 


“History concerned with the life man the past. 


cern with leaders thought and 
tion. this reevaluation, the text 
book writers may see fit play down 
historian’s history and assign greater 
role personality history. 
would result happier concillation 
present-day society’s accent lead- 
ership with the adolescent’s natural 
terest people and heroes. 
tance Carlyle’s credo that great men 
alone make history, but rather 
understanding his observation that 
sadder proof can given any 
man his own littleness than 
lief the great man. care 
fully prepared inventory may lead 
educators evolve new, long over 
due synthesis: the union the pro 
gressive teacher’s indignation and 
vision with the older school’s emphasis 
tradition and discipline. Such 
marriage would restore life our im- 
mortals, and give them, also, good 
health. 


But the 


life man the past immense subject, and even with our 
limited sources information quite impossible fix the atten- 


tion upon everything that man has done the past. 


The historian 


has therefore select, devote himself what interests him the 
past, emphasize those aspects the past which deems important. 
Undoubtedly one historian will differ from another this respect. 
But, spite individual differences, the historians any age are 
likely find those aspects the past interesting which are some 
way connected with the intellectual social conditions the age 
which they live; that the historical work that most characteristic 
any time may regarded embodying the interpretation the 
past terms present social interests.” 


Becker. 


Making History Live 


LEIGH MUDGE 


the most important things 

for teacher know that chil- 

dren are deeply interested peo- 
ple. baby interested anything 
that lives and moves but his chief in- 
terest reserved for persons his 
mother, his older brothers and sisters, 
his father, and most all another 
baby. grows older inter- 
ested stories but they must alive 
with personality and action. 
delighted with Peter Rabbit, but chief- 
Peter personalized and 
treated something different from the 
familiar fur-covered pet. When 
goes school becomes interested 
the other children and gradually be- 
comes more and more concerned with 
the affairs older people. 

History should one the easiest 
subjects make vital and interesting 
children, because history funda- 
mentally concerned with people and 
their activitities. possible, how- 
ever, thoroughly insulate child’s 
mind against history. When dis- 
regard the personal elements and 
treat mere matter facts and 
dates and chronicles, prevent its de- 
sired appeal. When present 
the wrong order and try interest 
children movements events 
even persons who are too far removed 


member the staff State Teachers 
College, Edinboro, Pa., Dr. Mudge has been 
This article like its predecessors 
shows interest and intimate con- 
tact with, effective classroom methods. 


from their interests, contribute 
the insulating process. 

teacher’s ambition should 
keep history human, keep always 
mind the life and interests both the 
men and women the past and the 
boys and girls today. One way 
this emphasize the human 
traits characters. Wash- 
ington, for example, has been made al- 
most mythological character the 
remote way which presented. 
Present him was vigorous, 
athletic young man, man who had 
high temper and kept under remark- 
able control, man who while digni- 
fied and somewhat reserved, was keenly 
interested the people about him. 
Get reproduction one the Peale 
portraits the young Washington and 
show what was before Stuart, his 
familiar portraits, softened the hard 
lines his determined jaw. 

possible relate the time 
element history the present that 
will seem your pupils less remote. 
Recently teacher asked old man 
who remembered clearly the chief 
events the Civil War, speak 
her history class. The pupils were 
greatly interested, for period 


that had seemed remote was all once’ 


brought nearer. There are still mid- 
dle-aged persons who have talked with 
still older people who their turn 
have heard first-hand stories the 
Revolutionary War. can 
foreshorten history the use 
variety time charts. Pahlow, his 
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high-school textbook, Man’s Great Ad- 
venture, gives table showing that the 
lives fifty men have covered the en- 
tire period since the battle Mara- 
thon. comparative time chart may 
show that John Rockefeller, who 
died recently, was born while John 
Quincy Adams was still member 
Congress, and that Adams, his turn, 
was one the men who negotiated the 
treaty peace the close the Revo- 
lution. Similarly six such steps 
one may carry American history back 
the time Columbus. (Fig. I.) 

many points history lesson may 
made vitally interesting the use 
the blackboard. Time relations may 
shown charts and space relations 
sketch-maps. Blackboard maps 
need not perfectly drawn accu- 
rate order illustrate point. 
For example, the fact that states are 
not all alike size may illustrated 
superimposing crude map 
Rhode Island upon similarly-scaled 
map Texas. History teaching 
well geography teaching benefited 
connecting places and events with 
the place where your pupils live. 
trip that one your pupils some- 
one else the community may have 
made place historic interest will 
help make this connection. Post 
cards with pictures historic places 
will help. And not fail make use 
the historical resources your own 
state and your own neighborhood. Lo- 
history may most effective 
agency through which interest your 
pupils the greater movements our 
country’s past. Every source il- 
lustrative pictures should interest the 
history teacher and also all available 
relics and antiques that can bor- 
rowed seen museums. 


EDUCATION FOR APRIL, 1944 


One the delights real history 
teacher the research involved 
curing information about the ways 
living people various periods 
our history. One useful bit 
search has with popular 
What songs did people sing when your 
pupils’ grandparents were 
When and under what circumstances 
was The Star Spangled Banner 
ten? How many know that the word 
Anglais, the French word for 
lish?” that Yankee Doodle 
written during the French and Indian 
War? 

should our purpose guide 
our pupils see the common people 
history, but must not neglect the 
heroes. should, however, try 
picture the heroes human rather 
than demigods. Washington and 
coln seem the process becoming 
merely symbolic myths. Even Wood- 
row Wilson becoming shadowy fig- 
ure our children. all means let 
bring our great historic worthies 
down earth where may see their 
real greatness truer light. the 
interest such understanding, Robert 
Haven Schauffler exclaims poem 


“Off with the 
Away with the wig! 

more shall they muffle 
The soul our big 
Father men.” 


Perhaps the picturesque ruffles make 
Washington more interesting, but this 
will true only emphasize the 
human, living Washington within the 
archaic costume. The Washington 
your pupils will love will not 
statue, but man. 
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1547 Henry VIII 
Sir Humphrey Gilbert 


John Robinson 


Peregrine White 


1702 1775 Thomas Penn 


STEPS John Rockefeller 


BACK COLUMBUS 


GOD BATTLES 


From pride and foolish confidence 
From every weakening creed, 

From the dread fear fearing 
Protect us, Lord, and lead. 


Great God who through the ages 
Hast traced the blood-stained hand 
Saturn, Jove Woden 

Hast led our warrior band. 


Again seek Thy counsel, 
But not cringing guise, 

whine not for Thy mercy— 
slay: God make wise. 


For slaves who shun the issue 
not ask Thy aid: 

Thee trust our spirits 
Our bodies unafraid. 


From doubt and fearsome boding, 
Still Thou our spirits guard, 
Make strong our souls conquer, 
Give the Victory, Lord. 


—Lt. Gen. Geo. Patton, Jr. 
Ladies’ Home Companion. 
Quoted Times, Oct. 22, 1943. 
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The Influence Testing 
History Teaching 


HILDA TABA 


VALUATION and teaching are 

considered many people two 

separate processes which have lit- 
tle with each other. Many his- 
tory teachers regard testing neces- 
sary and unavoidable evil, more likely 
interfere with their main job 
teaching than help them. Few are 
aware the influence the tests they 
use history teaching general, and 
still fewer can, care to, analyze the 
nature that influence; most them 
consider such task matter techni- 
skill beyond their ken. Curriculum 
planners usually make but grudging 
bow evaluation and have exercised 
little influence standard test produc- 
tion. Many schools select tests with- 
out sufficient regard for their appro- 
priateness for given curriculum and 
its basic objectives. Test makers are 
too apt overly concerned such 
technical problems the merits 
true-false questions comparison with 
multiple choice ones overly con- 
cerned with the relationship their 
product the functioning 

This division teaching and eval- 

uation has produced regrettable gap 


Dr. Taba the University Chicago 
has been closely associated with Dean 


Tyler and the evaluation stud- 
ies with which his name has long been 
identified. 
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between the philosophy and 
history teaching and the nature the 
instruments whereby the outcomes 
that teaching are being 
instruments are available appraise 
some widely accepted and significant 
objectives. other instruments, the 
selection content and 
required, leaves much desired 
way consistency with the soundest 
teaching practices. 

because 
evaluation general and standard- 
ized objective tests particular have 
profound influence curriculum and 
teaching: improvement 
teaching could markedly enhanced 
adequately conceived testing pro- 
gram, planned according up-to-date 
educational values well sound 
testing techniques. the other hand, 
poorly conceived tests other widely 
used instruments are apt exercise 
narrowing and limiting influence 
teaching. 

sible point out only few the ef- 
fects tests and testing programs 
teaching history. 


the first place, the nature the 
tests and other tangible means 
praisal determine large extent 
which objectives are emphasized 
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history teaching. the present time 
this emphasis concentrates largely 
acquisition detailed information 
and few subject matter skills, such 
as, use index, and 
familiarity with the definition 
terms. 

The immediate reason for this con- 
dition lies the fact that, matter 
what objectives teachers have mind, 
they teach conscientiously for attain- 
ments which they can demonstrate 
themselves and which they know 
they are being appraised others. 
This particularly true the schools 
subject comprehensive examination 
programs, such the New York State 
Board Regents College Entrance 
Examinations. was shown, for ex- 
ample, the New York Regents 
Study that the achievement students 
all schools tended more similar 
areas which were covered the Re- 
gents examinations, while the achieve- 
ment the objectives not covered 
these examinations tended vary ac- 
cording the nature the curriculum 
and the quality the teachers. 

But, even schools with such 
uniform program examinations, the 
use standard tests with the attend- 
ant comparison achievement with 
national norms has small influence 
concentrating teaching whatever 
these tests measure. Therefore, long 
the nationally used history tests con- 
tion, the mastery this information 
likely stressed most teachers 
spite all the protestations regard- 
ing the importance other objectives. 

Another, less immediate, but far 
more potent influence the evaluation 
program and tests, lies their efficacy 
specifying and clarifying objectives. 
History teaching supposed con- 


tribute the development wide 
range information, skills, 
critical thinking, social attitudes, in- 
terest reading. Some these ob- 
jectives, primarily information and 
subject matter skills, are considered 
tangible. Others, notably 
thinking and social attitudes, are 
called intangible. matter how seri- 
ously teachers are concerned with these 
intangible objectives, for 
them teach these effectively unless 
they are clarified sufficiently provide 
concrete guide for the abilities, skills, 
and other mental processes necessary 
for their attainment. 

This difficulty amply demon- 
strated the treatment the so-called 
“tangible” and “intangible” objectives. 
examination classroom practices 
will show that direct and systematic 
treatment accorded such “tangi- 
ble” achievements acquisition in- 
formation and subject matter 
Experiences suitable for their develop- 
ment are planned consciously and care 
taken that students have sufficient 
practice for their mastery. such 
provisions are made for the attainment 
such “intangible” objectives 
critical thinking sound methods 
historic inquiry. Usually these objec- 
tives are regarded the hoped-for by- 
products experiences provided for 
other purposes. These hopes are often 
pinned untenable 
assumptions. great many teachers, 
for example, assume that sound think- 
ing emerges from the mastery sound 
facts, that familiarity with democratic 
procedures and with the accomplish- 
ments breeds loyalty democratic 
ideals, and 

The main reason for this difference 
the teaching these two types 
objectives the fact that teachers, 
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with the help test makers, have de- 
veloped clear notions what informa- 
tion they want teach what specific 
steps and processes are involved out- 
lining and using index. They are 
much less clearly aware the behavior 
processes involved critical thinking, 
sound historical inquiry, loyalty 
democratic ideals. They are, there- 
fore, loss know which experi- 
ences are helpful developing these 
processes, how recognize them 
should students achieve them. 


This clarity and specificity con- 


ception needed for the effective teach- 
ing these so-called intangible objec- 
tives, however, seems hard come by, 
except through efforts develop eval- 
uation instruments. Vague and gen- 
eral references categories objec- 
tives seem suffice for curriculum 
purposes, while measurement any 
kind cannot successfully attempted 
the absence specific and mean- 
measured. 

is, therefore, not too far-fetched 
suggest that the development 
evaluation instruments appraise the 
achievement the so-called intangible 
objectives would probably the most 
potent single influence towards improv- 
ing history teaching. 

Still another potent source the in- 
fluence testing history teaching 
the fact that tests are the main 
means which the community 
large the effectiveness his- 
tory teaching. The conclusions and 
emanating from comprehen- 
sive studies, well the casual sur- 
veys, are bound reflect the limita- 
tions the tests used obtain the 
data. The recent controversy aroused 
Professor Nevins’ article “Amer- 

Times Magazine, May 1942. 


ican History for the 
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case point. The test which the 
extent freshman knowledge 
American history was demonstrated 
included such questions the time 
quence the Boy Scout movement, 
first social settlement houses, 
cendentalism, and the first women’s 
college. required the knowledge 
whether Polk came before Pierce, and 
the identification Edwin 
These are all items which few history 
teachers would essential 
enough make sure their students 
membered. However, the answers 
these and similar questions were used 
charge the secondary schools with 
the neglect history teaching. Yet, 
who can say what the results would 
have been had the selection the test 
items been more harmony with what 
toric information, let alone other 
jectives history teaching had been 
measured the same time. 


Furthermore, this same test cer 
tain assumptions were also made about 
the most important areas informa- 
Mr. Hunt? points out, the net result 
that: 


“Professor Nevins builds mislead- 
ing impressions the extent which 
children and youth the United States 
study their own country (1) implying 
that social and economic, opposed 
political, development not really his- 
tory; (2) refusing recognize that 
study civics, geography, problems 
American democracy, economics, and 
American literature also contribute 
understanding America.” 


While more careful studies and 
praisal programs may avoid some 
the glaring deficiences the “Times” 
test, the main the same difficulties 


“American History Democratic Education,’’ December 1942, 347. 
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obtain. Rarely the final conclu- 
sions reaching the lay mind point out 
the specific limitations the data 
which these conclusions were based. 
Therefore, mere pointing out that 
some other equally important attain- 
ments were left out and that the given 
data have their limitations has, usual- 
ly, little effect. The whole program 
affected criticism approval which 
really applies only limited part 
the program. the extent then, that 
the selection the content the tests 
used studies and surveys either 
limited ill-conceived, that extent 
the generalizations and conclusions 
drawn from these data are bound 
give false idea what actually ac- 
complished. Since they favor the old- 
type conception history teaching, 
the criticisms emanating from the sur- 
veys, casual otherwise, tend dis- 
courage the more forward looking prac- 
tices. 

Finally, tests and other evaluation 
instruments affect teaching the ex- 
tent that they constitute the chief 
means which the effectiveness, 
soundness and desirability innova- 
tions and experimental practices can 
established. Improvement history 
teaching, any other field, depends 
sound experimentation and inno- 
vation. These innovations are usually 
introduced with hope attaining ob- 
jectives which are not well enough at- 
tained previously established prac- 
tices. History teaching is, today par- 
ticularly, state controversy and 
experimentation. 

Teaching history backwards, for ex- 
ample, advocated the ground that 
starting with issues and problems 
important today, historic information 
acquired the classroom will have 
greater meaning and utility. Novels 


and stories are used effort 
provide for more concrete under- 
the human implications 
events than possible the use 
text books alone. Organizing history 
teaching around few large topics 
place chonological sequence ad- 
for the sake clearer and 
more related understanding. 

The merits these various ap- 
proaches are largely hypothetical and 
need proven evidence what 
achieved. These experimental prac- 
tices are also, and large, adopted 
discarded basis personal prefer- 
ences. Their merits disadvantages 
are matters futile 
than proof. Often promis- 
ing development are blocked ad- 
verse criticism, because the outcomes 
which they emphasize are difficult 
demonstrate for lack sound and ap- 
propriate evaluation devices. Experi- 
menters must often demonstrate their 
effectiveness not measuring the at- 
tainment their primary objectives, 
but such can measured 
available evaluation Ex- 
tending the scope evaluation his- 
tory teaching would, therefore, extend 
the scope sound experimentation and 
innovation, making possible check 
and haphazardly planned 
fads and frills. 

What, then, are the problems and 
steps towards the development evalu- 
ation instruments history which 
would have the maximum constructive 
influence instruction history 

Acquisition useful information 
objective most comprehensively cov- 
ered the available tests. Yet, even 
this area, there are several problems 
needing attention. Perhaps the most 
intriguing among them the selection 
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information most worth and util- 
ity. History teaching covers vast 
time span. For conventional his- 
torian, the events farthest back seemed 
the most important. Today, many 
voices are heard favor the con- 
temporary period. The relative em- 
phasis the various chonological pe- 
riods needs faced both teachers 
and test makers. teaching 
also wrestling with the relative im- 
portance knowledge about political, 
social, economic, and military events, 
dates, persons, events, causes and conse- 
quences events, similarities and con- 
trasts between periods and movements, 
and on. The problem compli- 
eated the fact that history con- 
tinually being remade 
preted. The war, for example, has in- 
troduced new areas clamoring for at- 
tention. Some aspects information 
which were considered crucial one 
time with one theory prevailing, re- 
cede into the background with the ad- 
vent another theory. Therefore, 
avoid obsolescence and inconsistency 
with what being taught, history tests 
must constantly revised and reor- 
ganized. 

Another, still more perplexing prob- 
lem, that the level generality 
the knowledge taught and re- 
tained. The older texts, well the 
tests, frankly assumed that the 
tailed events and dates history were 
tuted the significant knowledge. Many 
the rather recent tests still want the 
students know and remember such 
odd bits information who wrote 
“The Liberator,” whether Polk came 


“American History Schools and 


1943, 119. 


See “American History and Government Board Examinations, 
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before Pierce, the exact date 
Hannibal’s defeat. The recent trend 
towards teaching the general 
ples and larger concepts history and 
general time placement events, 
place specific dates. Thus, the 
port the Committee Teaching 
American History Schools and 
leges* recommends the teaching 
“reasonable number and the 
development each one fully enough 
give significance, rather than 
meaningless enumeration events, 
names and dates.” 

History tests have responded this 
tendency. While 
names and dates still occupies large 
part even most tests, general 
tions such determining the purpose 
the farm revolts the 19th century, 
what did the common man make 
the least gain during the 19th 
are occupying increasing proportion 
space. 

While this tendency commend- 
able, also involves danger degen- 
erating into vague, inexact 
requiring special background 
discrimination. The question wheth- 
during modern times the policy 
imperialism has been frequent cause 
disease, famine, poverty, war 
seems fall into this category. 

seems that merely testing for 
more general knowledge solution 
this knowledge will represent loose 
thinking and vague recall. must 
remembered that general principles are 
summaries specific facts and their 
educational value lies not memoriz 
ing them, but developing and using 
them. Testing, therefore, should 
quire the student generalize and 
Macmillan 


Edgar Wesley, Director, 


University 


Chicago, and Test Understanding United States History, Committee American 
History Schools and Colleges, Edgar Wesley, Director, for further examples items 


this type. 


q 
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apply facts There- 
fore, order test the students’ un- 
derstanding general principles, exer- 
will needed requiring reorgani- 
zation his previous knowledge and 
its application problems which are 
new them, and not recall previ- 
ously learned generalities. 

Perhaps the most difficult problem 
both teaching and testing historic 
knowledge building related ideas. 
History teaching being 
the worst sinner substituting 
lated layers information” for 
well knit body knowledge worth 
keeping alive,” and for the expectation 
“grow his power apply and 
interpret While one may doubt 
that the tests this particular study 
did not measure “layers isolated 
knowledge,” the conclusion neverthe- 
less well put. 

Except for some simple comparisons, 
none the existing tests make seri- 
ous effort test related knowledge. 
This rather serious omission and 
probably due the overwhelming use 
the single answer, multiple choice 
form objective testing. One test®, 
attempting test related knowledge, 
has resorted something that resem- 
bles triple answer, multiple choice 
form. 

Critical thinking objective 
acquiring increasing importance 
history teaching. The the 
Commission Social 
stressed understanding, methods in- 
quiry, scrutiny, criticism, and authenti- 
cation desirable objectives for teach- 


ing Social Studies. The Report the 
Committee American History 
Schools and Colleges* more 
Among the skills developed 
mentions distinguishing between facts 
and opinion and the ability draw in- 
ferences and make generalizations. 
whole yearbook the National 
Council for the Social was 
devoted the discussion critical 
thinking. The chapter Evaluation 
the Social Studies General Edu- 
has section various as- 
pects thinking. 

These sources analyze what thinking 
and include tests exercises for 
revaluating it. The concept critical 
thinking interpreted many ways. 
However, least three aspects stand 
out: 

Ability read and interpret 
basic data presented books, 
ments, charts and maps, and formu- 
late accurate generalizations from 
them 

Ability apply facts and gen- 
eralizations solve new problems 
explain new events 

Criticism ideas, sources, 
arguments, and 

Allof these three pertinent 
objectives history teaching. With 
the passing the purely 
history, skill aceurate and meaning- 
ful interpretation assuming the role 
essential intellectual tool, quite 
indispensable for sound thinking. His- 
torical materials, particularly, those 
pertaining current history, present 
unique problems for interpretation and 


“The Student and His Knowledge,” Bulletin 29, The Carnegie Foundation for the Ad- 


vancement Learning, 1938, 147. 


“Test Factual Relations American Educational Test Bureau, Minneapolis, 


Minn. 


and Recommendations, The American Historical Association. 
“American History Schools and Committee History Schools and Col- 


leges, Edgar Wesley, Editor, Macmillan Co. 1943. 


“Teaching Critical Thinking the Social Studies. Howard Anderson, editor, National 


Council for the Social Studies, 1942. 


“The Commission the Secondary School Curriculum,” Progressive Education Associa- 


tion, Appleton Century, 1942 350-372. 
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require unique techniques not ade- 
quately developed other subjects. 
For example, historical evidence of- 
ten spotty and far from being ade- 
quately representative. The evidence 
tends biased personal views 
and theories. Facts and events dis- 
tant space and time need 
brought together, addition being 
interpreted their proper time and 
setting. 

Moreover, broad generalizations are 
unavoidable subject covering such 
vast sweep content. steady diet 
broad generalizations, however, has 
tendency cultivate loose habits 
thinking. Emphasis skill accu- 
rate analysis factual data and fer- 
reting out significant relationships 
them would healthy antidote. 
Interpretation terms and concepts 
about the only aspect treated history 
tests. This seems, therefore, area 
which the future more attention 
needed, the development and ap- 
praisal independent thinking and 
sound judgment taken seri- 
ously. 

The fundamental reason for teaching 
history, are told, help young 
people understand the present world 
better. Using the knowledge the 
past understanding the present, in- 
volves application general principles 
and concepts, for two historic situa- 
tions are exactly alike. Knowledge 
the past remains static and subject 
erosion through forgetting, unless 
organized around useable princi- 
ples and unless habit and skill ap- 
plying these principles cultivated. 
develop this skill, therefore, seems 
one the major responsibilities 
the history teacher, and should, 
therefore, also one the major 


items evaluating the 
history teaching. 

However, this area also, the 
est development has taken place 
general social sciences, not 
history. Any one judging history 
teaching solely history tests would 
surely forced conclude that 
tory teaching dedicated 
knowledge rather than applicable 
and useful knowledge. History 
seem more concerned with such 
items who profited from 
the draft connection with the 
struction the Union Raik 
way, which treaty provided for the 
final settlement the 
boundary dispute than with the 
cations the Monroe Doctrine our 
relations with Latin America today, 
with how history can help under 
standing our treatment labor, our 
difficulties with the farm bloc 
clude relating generalizations 
nizing the particular events which 
these generalizations may 
There practically nothing even 
the more recent history tests whieh 
ples explain contemporary 
toric phenomena predict their 
consequences. Greater 
the evaluation this objective would 
not only welcome addition 
measuring history achievement. Such 
attempts would also clarify which 
toric principles and concepts are most 
useful, and, therefore, most worth 
teaching. 

Criticism ideas and sources and 
arguments third important 
place except school people deal 
with ideas and facts which are sup 
posedly dependable and true. Most 
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materials and presentation ideas 
leave much desired either their 
completeness, their accuracy de- 
pendability. great many them 
are either wilfully unconsciously 
biased. This true history, 
any other branch the social sciences, 
but particularly current history. 
The ability examine ideas critically 
is, therefore, important intellectual 
tool. The necessity this ability has 
been recognized contemporary his- 
tory, where controversial issues are ob- 
vious. Attention has been correspond- 
ingly devoted the development ap- 
propriate evaluation 
Historical materials and interpreta- 
tions history are not exempt from 
these difficulties. Interpretations 
historic events change, was demon- 
strated the shift the accounts 
World War Historical 
evidence needs examined for its 
completeness and for the authenticity 
its source. Authentic materials 
must differentiated from 
thentic ones, facts from assumptions 


and opinions. History thus presents 
rich soil for the cultivation criti- 

Development appraisal instru- 
nients designed appraise the ability 
examine historic materials critical- 
differentiate facts from opinions, 
scrutinize the validity assump- 
and objectivity evidence seems, 
tjen, another task ahead for history 
and test makers. The tests 
questions even remotely 
this objective, and these are 
devoted definition terms. 

conclusion, seems necessary 
out again there serious 
gap between the current conceptions 
the task history teaching and the 
means for ascertaining the 
accomplishing these tasks. 
Since curriculum and evaluation 
each other for proper de- 
velopment, highly important 
this gap concentrated 
towards improving and extend- 
evaluation devices history. 


See “Teaching Critical Thinking the 161-173 and “The Social 


Studies General 366-376. 


Council Teachers for ten Social 1943. 


“The object the study history the development human 


societies space and time.” 


—Henri Pirenne. 
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Will History Teachers 
Prove Effective the 


Present Emergency? 
RICHARD McFEELEY 
ORLD War and the coming 


reconstruction emphasize 
never before that more effective 
education for citizenship absolutely 
indispensible. The magnitude 
rent and post-war problems frequently 
staggers the imagination. The suc- 
cessful solution these problems will 
determine the outcomes this strug- 
gle between two different philosophies 
living the democratic and the 
fascist quite truly the winning 
emerge from this war stronger and 
more effective democracy, future citi- 
zens must prepare themselves deal 
realistically and democratically with 
the political, economic and social prob- 
lems the United States and the 
world large, they are avoid in- 
ternal chaos and economic insecurity, 
perhaps other dictatorships, and 
other world conflagration inspired 
nationalism race prejudices. 
One the most effective ways 
strengthening democracy improve 
the quality citizenship; the schools 
all levels must accept this prim- 
ary goal the behavior and atti- 
tudes the people are become in- 


The Director Studies the George 
Friends’ boarding school, writes from the 
standpoint one especially concerned 
with functional curriculum planned for 
cumulative results. 


creasingly more humane, intelligent 
and responsible. Schools must becom 
heavy responsibility for developing 
informed and purposeful rests 
those who teach history 
studies. Past success this 
leaves room for 
many years educators have formally 
tion the prime agency for social 
construction. This has been worthy, 
ideal goal, but reality little has been 
done attain it. Actually most 
the practical efforts the educational 
field have been devoted little else 
than the accepted 
tion. The times demand that 
ers find more effective ways using 
their time and energies and the 
sources history for helping 
velop more effective educational meth 
ods and experiences, since education 
will one the important 
working create better informed, 
more intelligent, cooperative 
What kind education suitable 
and necessary for free men America 
today? What kind men and women 
What can history teachers pre 
vide the kinds experience which will 
serve most effectively helping their 
pupils move steadily the direction 
becoming such men and women? 
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What are some the important as- 
pects the world scene which should 
help determine the objectives edu- 
eation general and history and 
social studies teachers particular? 
other words, what sort educa- 
tional experiences can social studies 
teachers offer help most effectively 
the education citizens free 
America? more important ques- 
tion faces history and social studies 
teachers; the ineffectiveness much 
instruction the past requires that all 
teachers examine very carefully what 
they have been doing, why they have 
been doing it, and what else they could 
doing which might prove more effec- 
tive. All need, never before, ob- 
jective, experimental attitude toward 
this task undertaken. 

This nation faces three major prob- 
lems which have significant bearing 
these questions. First, com- 
mitted winning the war. Most 
Americans are united contributing 
their efforts this end, but too few 
realize that the “ends pre-exist the 
means,” and that “winning the war” 
will involve far more than winning 
military victory which forces the 
enemy into “unconditional surren- 
der.” 

The second problem not only 
preserve, but also refine and extend 
the democratic way life home. 
The nation not too well united 
seeking this yet citizens not 
translate the traditional values and un- 
derlying principles democracy into 
effective program action, they 
stand lose the very things they pur- 
port fighting for. illustrate 
what meant, one could point the 
injustices which exist the economic 
system, system which seemed unable 
move out catastrophic depres- 


sion until men all over the world be- 
gan killing each other. Or, one has 
only observe the effects blind, 
emotional political partisanship which 
serves only cloud the vital issues 
rather than clarify them. The in- 
cies and persecution minority 
groups both the individual and 
the way life add further 
evidence this great need for preserv- 
ing and extending democracy here 
home. 

Third, the nation must help es- 
tablish and support some form 
world organization, one which will 
maintain peace upon basis justice, 
good will, and equality opportunity 
rather than the mere use force 
alone. The people must want such 
peace and willing pay the price 
they have not yet been willing give 
up. 

the face these three great ques- 
tions problems, history teachers 
must recognize that there general- 
accepted pattern loyalties 
which the large majority American 
people are devoted which they 
adhere. The advances science, 
the rapidity change, and the stresses 
and strains modern living have 
weakened the loyalties the values 
the past, and for millions people 
nothing has been substituted. This 
fact assumes tremendous importance 
when one realizes that the crisis this 
age primarily moral crisis, and 
that nothing will gained from this 
experience until, unless, leaders re- 
awaken consciousness. pas- 
sion for social justice must supercede 
the selfish pursuit individual happi- 
ness. Everyone must develop strong- 
readiness work for the common 
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good. such realms that 
ligion and religious education have 
such important part play. But 
history teachers, too, can help their 
pupils tremendously they will accept 
the challenge with which the world 
people must educated more effective- 
cooperate, seek justice and 
merey, accept their full responsibili- 
ties for preserving the new order. They 
must know the needs and problems 
other parts the world well 
those the United States. They must 
know and understand the international 
machinery government and coopera- 
tion. is, therefore, the duty 
teachers history and social studies 
develop positive and more vigorous 
program meet adolescent needs 
order develop the necessary charac- 
teristics essential the achievement 
values within the realities 
the changing American culture. 
not their function build new so- 
cial order; their responsibility 
develop the builders the ever-chang- 
ing social order. 

presumed that most history 
teachers would agree with what has 


thus far been said. They recognize 
now, and have recognized for some 


years, that they must help each pupil 
acquire those personal characteristics 
which will enable him, and dispose 
him participate effectively pos- 
sible the preservation and extension 
democracy way life. They 
would agree, theory least, with 
Webster when said, “If, then, the 
youth are grow into citizens capable 
means education suited democ- 
racy.” Presumably they would also 
agree that this, they must help 
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each pupil gain clear knowledge 
and understanding the underlying 
values and democraey 
possible gain appreciation the 
advantages that democracy way 
life offers comparison that 
fered other systems government 
and philosophies living; come 
into knowledge and pride the 
progress this nation has made 
tending the benefits 
all; recognize that democracy not 
working well certain areas 
tional life; and develop the ability 
and disposition participate 
all phases daily living, 
reasonably safe assumption that 
probably large majority history 
teachers have had these rather large, 
general objectives mind they haye 
taught. The causes their failure 
more effective job educating for 
intelligent, democratic citizenship lies 
other directions. The attention 
the reader will directed two 
these causes which, the opinion 
the writer, are foremost among the 
many. 

Too often, the objectives which are 
designed guide teacher are stated 
terms which are too broad serve 
useful purpose. The objective all 
education bring about changes 
the behavior the pupil. teach 
educate effectively toward the 
zens, must have mind some rather 
specifle traits qualities behavior 
which the democratic person exhibits 
and which wants his pupils 
quire. lies one the two 
chief faults with the thinking and pro 
cedures most teachers, yet 
matic that they cannot educate 


tively unless they know what they are 
educating for. The teacher, then, must 
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state rather definite terms what 
traits wants see develop his 
pupils, that will enable and dispose 
them live more democratically. 

For example, democratic person 
must have deep faith the dignity 
and worth each individual person, 
disposition look men not only 
they are, but terms what they 
have the capacity become. must 
have deep faith the efficacy the 
democratic way life and un- 
swerving loyalty it, willingness 
sacrifice for all times, and pay 
the price its maintenance terms 
personal devotion its principles 
and ideals. must sensitive 
others, aware their problems, will- 
ing give personal desires and 
comforts when the good the group 
affected stake. must have 
the ability engage self-directed 
activity and the desire cooperate 
effective teamwork. must have the 
ability think clearly and critically 
rather than through the process 
rearranging his prejudices which char- 
acterize much that goes the name 
thinking today. must in- 
formed and must continue grow 
his knowledge and understanding 
the problems which expected 
work. must tolerant others, 
recognizing the diverse contributions 
different minority groups and cher- 
ishing them because their enrich- 
ment group existence. One could 
add other traits this list, but the 
point that they should stated 
terms behavior traits rather than 
left broad, general statements 
purpose. Yet seems true that too 


many teachers have not yet recognized 
that education for citizen- 
ship cannot rest content with develop- 
ing mere must also develop 


the intellectual and moral skills, ap- 
preciations and dispositions essential 
democratic life. 

The second fault which handicaps 
many teachers that they overlook, 
least their teaching procedures, the 
principle that the “ends pre-exist 
the means.” educate more effec- 
tively for democracy, there must 
more democracy education. Democ- 
racy has been wrongly interpreted 
something for which pupil could 
“trained,” often superficial ac- 
quaintance with facts, sentimental 
responses, familiarity with patriotic 
slogans, and certain formal proce- 
dures and practices. The writer not 
arguing for new courses the addi- 
tion new units, unless, course, 
such are needed certain situations 
curricula. Obvious requirements 
are new methods teaching and new 
emphases certain the materials 
that have been are being taught. For 
example, many history teachers have 
apparently been content impart in- 
formation about the evolution de- 
from fifth century Greece, 
the various forms government, be- 
lieving that they were educating their 
pupils for effective, democratic citizen- 
ship. Such procedures rests upon 
least one fallacious assumption; mere 
knowledge does not create loyalties, 
does not, itself, develop devotions 
causes principles. teacher can 
help his pupils develop belief about 
ideal subject imparting facts 
but beliefs ideals and loyalties 
these can cultivated only invest- 
ing such ideals with interest value 
the learner through proper associa- 
tions. For example, some sort satis- 
faction must attached the desired 
attitudes each time they are expressed 
the pupil. must find the vital 
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democratic experiences satisfying 
adhere them, work for them, 
sacrifice for them. Pupils are, other 
words, educated for action through ac- 
tion, not through words alone. They 
learn most effectively what they live. 
Boys and girls must learn how act 
democratically and find satisfaction 
ment schools, environment 
for which the history teacher has 
great responsibility. short, the 
benefits the democratic way life 
must experienced both directly and 
vicariously, and such traits must ex- 
pressed and found satisfying. For 
these values realized, the experi- 
ences the pupil the day-to-day 
contacts the school, what studies 
and what does, must conducive 
the attitudes, feelings, and points 
view that are harmonious with the 
principles democracy. History 
teachers must see that mere knowledge 
about the evolution and present status 
democracy not enough. They 
must carry their teaching far beyond 
the mere accepted tradi- 
tions. They must devise means for 
giving the pupils satisfying, first hand 
experience democratic living. 

great importance this kind 
education for democratic citizenship 
are the teacher’s own ideals, attitudes, 
and activities citizen. The stu- 
dents must the teacher’s beliefs 
and attitudes action, class and 
out, his teaching most effec- 
tive. The pupil must feel himself re- 
spected person regardless his 
antecedents present status. must 
given share the planning the 
have first hand experiences the com- 
munity, experiences which are care- 
fully planned the teacher working 
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perhaps with other social agencies, 
should also afforded. The 
the work camp experience which 
being used effectively some 
munities, whereby pupils are enabled 
work with others upon 
invaluable aid training for 
Other 
could added these, but the point 
remembered that effective edy- 
for democratic citizenship will 
result only from balance combina- 
tion real, first-hand experience with 
the vicarious experiences which come 
through reading, discussion, the 
ies, the radio, and similar media. 
this critical hour the nation needs 
teachers history and social studies 
with vision, imagination, originality, 
and experimental attitude. 

History teachers should, then, 
every means their disposal, translate 
the Christian democratic tradition into 
living program education. This 
requires that teachers make sure that 
whatever they are teaching, 
civics, world history, European his 
tory, American history, Problems 
Democracy any the other social 
studies, contribute every way possi- 
ble the student’s understanding, 
ability, and disposition live with in- 
citizen. 

America’s youth emerge from the 
schools inattentive their civic duties, 
untrained exact thinking, and unin- 
formed regarding the society which 
they live, the schools general and 
the history and social studies teachers 
particular cannot escape just criti- 
cism, although the sole responsibility 
for this sort education not the 
school’s any one The 
whole “atmosphere” the school must 
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contribute this end. This does not 
mean that the teacher tries choose 
the student’s specific allegiances for 
him. does mean that the teacher 
must set forth standards and directions 
which the pupil can grow, must 
make these explicit, and submit them 
for criticism and revision. the 
days that lie ahead the maintenance 
and fulfillment democratic ideals de- 
pend more than ever before upon the 
ability American teachers guide 
youth meeting their needs order 
develop the desirable characteristics 
behavior required for effective dem- 
ocratic participation the evolving 
culture the United States. 

Whether the world tomorrow 
actually better world and won’t 


degree the effectiveness the teach- 
ing the schools. contemplating 
tomorrow’s world, too 
think too exclusively terms inter- 
national organizations, peace treaties, 
police forces and other rather remote, 
large scale enterprises. Too infre- 
quently they think the important 
terms people. Social studies and 
history teachers have tremendous re- 
sponsibility rethink and revitalize 
branch teaching which has become 
formal and conventionalized. keep 
their teaching vital and they 
must always think the pupils whom 
they are teaching, their needs, prob- 
lems, fears and ambitions and the 
needs the society into which they 
are moving with increasing opportuni- 
ties for participation. 


“America’s job world job. Our isolation fiction. 
are Europe now, matter how may feel that the 


Atlantic severs us. 


The great currents human feeling sweep- 


ing across civilization, the great waves economic pressure 
rising with the rise population all over the earth breed wars 
and cannot keep out wars remain part civiliza- 


tion. 


But doing our full duty neighbor among the 


nations the earth may prevent war.” 


Allen White, Editorial, 
Emporia Gazette, May 24, 1921. 
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Teaching Ancient History 
the USSR Wartime 


VSEVOLOD AVDIEV 


ODAY when all progressive hu- 


against Hitler, Germany’s evil 
scheme turn the wheel time back- 
wards, the teaching history acquires 
unparalleled significance. the 
great mission the history teacher 
raise high the torch truth and fill 
the hearts his pupils with genuine 
understanding human progress. 
this respect the teaching ancient his- 
tory offers boundless possibilities. 
unfolding the past world the three 
continents which thrived the shores 
the Mediterranean, the Soviet teach- 
presents vivid picture sweep- 
ing popular movements, wars libera- 
tion, struggle peoples against ty- 
rants and despots that remarkable 
period world history which saw the 
birth the state and the dawn cul- 
ture. 

first sight, teaching ancient 
history may seem too far divorced from 
the stirring happenings today 
hold the interest the middle school 
pupil particularly boys and girls 
between and who burn get 


Professor the joint author 
with Tolstoy special guide for the 
schools,” which was published 1942 
the Institute History the Academy 
Sciences the USSR. Presumably 
some the suggestions the article are 
found this publication. The 
manuscript was submitted the Soviet 
Scientists’ Anti-Fascist Commitee and has 
been published here interesting il- 
lustration how the present struggle 
being utilized Russian classrooms. 


deeper grasp present day events 
Thus teaching ancient history 
important lay stress 
questions such for example the 
gin the state, the role 
holding society, the character 
lar movements. These questions should 
dealt with not schematically and 
general terms, but illustrated 
ample and fact. The history 
cient Egypt affords the teacher ample 
opportunity for pointing out the 
lacy the distortions made Nazi 
“historians” who endeavour idealize 
slavery and the slave order society, 


Soviet teachers rule dwell 
detail the mass movements 
influenced the life the 
world. the case Egypt, bear 
out his point, the teacher makes use 
the extremely interesting inscriptions 
ancient Egyptian papyzi 
preserved the Leyden Museum 
Holland and the Hermitage Len 
ingrad. telling the children the 
grievances the people and the fre 
quent rebellions, well 
contemporaries, the teacher brings 
home the idea that the oriental regime 
despotic oppression ancient days 
cannot serve sample the “ideal 
Nazis. 

How great social upheavals and pee 
ple’s movements shattered the ancient 
forms oppression, outlined the 
teacher who drawing parallel with 
modern times, shows that the very 
course historical development 
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TEACHING ANCIENT HISTORY THE USSR WARTIME 


failure Hitlerite Germany’s attempt 
revive slavery. inconceivable 
today, that the manner the Assy- 
rian Kings old take hostages, turn 
into slaves whole peoples, mercilessly 
destroy great cities and splendid monu- 
ments culture, should not paid 
for. modern war the freedom-lov- 
ing peoples the world set before 
themselves the task smashing the 
end destruction and barbarism. 
Problems arising from teaching 
the history wars occupy impor- 
tant place school. ancient times 
well other periods human 
history some wars may regarded 
aggressive, plunderous, unjust and re- 
actionary while others were primarily 
wars liberation, playing highly 
progressive part. The wars waged 
the Assyrian Kings 
neighbours, although promoting the 
formation unified Assyrian state, 
were nevertheless wholesale robberies 
which the long run brought the 
complete ruin. the 
same ravaging character was Alexan- 
der the Great’s conquest the East. 
Both the Roman Republic and the 
Roman Empire pursued sharply-de- 
fined policy aggression. Examples 
from the history the Roman prov- 
inces oppression the Gauls, Brit- 
ons and many other European nations 
the Romans, the flames revolt 
against Roman domination which 
spread the vassal states all 
prove the fallacy fascist theory 
depicting the Roman state one 
where “internal harmony and ideal or- 
der” reigned. The Nazis their at- 
tempt revive the horrors world 
slavery many ways, mimic conquer- 
ors the past who made the lands 
Europe run red with blood. speak- 
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ing the rise the empires 
the east, Alexander the Great’s 
thirst for dominion, Rome’s con- 
quests, the teacher stresses the idea 
that all attempts setting world 
empire the power the sword are 
destined fail today because the 
tenacious resistance the subjugated 
peoples. 

Soviet teachers dwell length 
the ancient wars between the Greeks 
and the Persians. These are ex- 
cellent example wars liberation 
which played progressive role, foster- 
ing the Greeks feeling noble 
patriotism and helping towards nation- 
unity. the glory these wars 
which has made the names Leonidas, 
Miltiades and Themistocles shine 
world history the names great 
patriots the freedom-loving Greeks, 
fighting through the ages for the inde- 
pendence, honour and freedom their 
land. 

ancient wars the teach- 
draws the attention the class 
the technique and organization war- 
fare the time and the birth and 
perfection the art war. 


Particular pains are taken the 
teacher familiarise the pupils with 
the cultural heritage the ancients. 
Whilst refuting the stale and erron- 
eous views opposing eastern civiliza- 
tion western, the teacher emphasizes 
that the culture that rose the orient 
laid the foundation for the rise the 
Greeks who had assimilated eastern 
learning and art and had their turn 
paved the way for Roman culture. 
Then course the great importance 
Greek civilization medieval and 
modern Europe stressed. Thus the 
study ancient history shows clearly 
that world culture has deep interna- 
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tional roots many nations inhabit- 
ing different parts the globe have 
made priceless contributions world 
progress. And order preserve 
world culture must present place 
above everything else the interests 
the battlefronts and problems the or- 
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ganization the complete defeat the 
this broad aspect the Soviet teacher 
exposes the lies and hypocrisy Nagi 
propaganda and helps the 
profound contemplation 
present-day events. 


liberal education not confused with 
mere attendance school college with the 
possession certificate that effect...... 
liberal education that which worthy 
free man and which fits man for intellectual 


and spiritual 


Insulated Life, Commencement Address, 
Nicholas Murray Butler 


Air Forces College Training 

Program selected colleges 
the United States, five basic academic 
subjects were chosen for study the 
aviation students. 
were mathematics, history, 
geography, and English. They con- 
stitute the basic academic curriculum 
for this program. 

The value mastery the funda- 
mentals mathematics and physies 
aviation students readily recognized. 
There are, however, some who may 
doubt that study geography, 
tory, and English will help train 
man for career aviation. These 
individuals believe that these subjects 
are strictly part the liberal arts, 
and have little connection with the 
harsh and specialized demands war. 
They are mistaken this concept. 

trainee for commission the 
Army Air Forces must have 
balanced education. needs 
physically fit and intelligent enough 
absorb the fundamentals flight offi- 
cer training. addition, must 
adequately expressive 
proficient the use maps, and 


The Instructor Geography 
Eastern Oregon College 
Grande, presents some the 
his experience the emergency pro- 
grams set connection army 


training. 


Between Geography and 
History Army Air Force 
College Training Program 


WILLIAM RUPPERT 
THE inception the Army 


aware the causes, development, and 
meaning the present war. History 
and geography contribute the attain- 
ment these latter objectives especial- 
ly. The subject matter and teaching 
procedures these two fields need 
closely and effectively correlated 
give the Army Air Forces college stu- 
dent the greatest possible service. 


Aviation Student Attitude 


Many aviation students have certain 
misleading and fallacious impressions 
geography and history when enter- 
ing the courses. The average aviation 
student has somewhat the following 
impressions history: 


believes that history con- 
glomeration isolated dates and facts. 

sees history largely thing 
the past rather than living, vital, 
contemporary subject. 

His understanding the chief 
causes and purposes war are often col- 
ored and distorted emotionalism and 
prejudice. 

does not have clear and con- 
cise understanding contemporary 
events relation the present global 
war. 

The attitude many the newly-in 
ducted aviation students toward geog- 
raphy may summed follows: 

often exhibits narrow, isola- 
tionist outlook upon the geography 
the United States relation other 
geographical areas. 
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has but little knowledge 
maps and their various uses and inter- 
pretations. 

usually ignorant the fun- 
damentals elementary meteorology 
related geography. 

more the economic sense rather than 
the military, political and topographic 
sense. 


Reasons for these Attitudes 


Reasons for these ideas the part 
new aviation students are for the 
most part obvious. Large numbers 
men entering pre-flight training have 
completed courses high 
college history which emphasis 
has often been largely unimportant 
and tedious detail. Their interest 
the subject has not been keenly 
aroused. They have not been made 
understand the potentialities 
tory. Furthermore, many the stu- 
dents have not had thorough course 
geography any educational level. 

hundred men Eastern Oregon Col- 
lege Education indicated that 92% 
completed high school course his- 
tory, while only 25% enrolled 
high school geography the 
13% these men who attended col- 
lege, only four completed college his- 
tory course and only two finished col- 
lege course geography. This, 
course, tends indicate that the field 
geography has been quite generally 
neglected the public schools and 
the colleges the United States. 

One the fundamental duties in- 
structors Army courses history 
and geography is, therefore, correct 
these attitudes aviation students to- 
ward these subjects and the same 
time bring realization their close 
relationship and great contemporary 
value. 
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Nature Course Organization 


Basic fundamental facts and 
ples must emphasized Army 
Air Force College Training Program, 
Abstract theories and doctrines must 
presumably give way basic facts and 
skills which will assist. the aviation 
student directly aviation career, 
Since history and geography are, 
nature their content, closely related, 
desirable further this relation- 
ship careful course organization 
both fields. Eastern Oregon 
lege Education the Army 
history and geography deal with the 
following basic material 


History 


causes wars. 

thorough review the factors 
which contributed the outbreak the 
present war, with emphasis the differ- 
ences between democracy 

survey the chief military, 
political, and economic developments 
the present war all theatres opera- 
tion. 

thorough discussion selected 
national and international 

comprehensive daily review 
the military developments the chief 
battle areas, with emphasis the im- 
portance air warfare. 


Geography 


survey the location, topog- 
raphy, and climatic conditions the 
chief battle areas. 

thorough understanding the 
chief grid features the earth such 
latitude and longitude, their measure 
ment, coordinates, great circle distances, 
and the rhumb line. 

ability recognize construc 
tion principles, chief features, and uses 
the most common 
such the Mercator, the Lambert Con- 
formal, the Gnomonic, and the Poly- 
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Constant drill the reading 
conventional military map symbols, con- 
tours, hachures, conversions 
cal and statute miles and kilometers, 
and the fundamentals time. 

weather elements related 
ture, moisture, pressure, and 


Need for Departmental Cooperation 

Obviously, the planning 
content and course organization re- 
quires the finest kind cooperation 
between history and geography 
ments correlating their work effec- 
tively Army program. ‘Teach- 
ing techniques need developed 
and time schedules organized that 
unnecessary repetition and excessive 
overlapping presentation material 
can avoided. For example, his- 
tory instructor may plan bring 
important current military event 
the attention his aviation students 
during certain class period. the 
geography instructor the same group 
aware this fact can supplement 
the historical explanation pertinent 
and valuable geographical facts. 

addition, organization fairly 
definite, yet properly flexible course 
syllabi both fields, will greatly assist 
obtaining the objectives desired. 
Geography and 
necessarily must consult each other 
preparing these syllabi order 
avoid repetition. The same applies 
the preparation examinations. Fre- 
quent exchange sound ideas for im- 
provement course content and teach- 
ing techniques based experience, 
aids materially the development 
correlation between instruction his- 
tory and geography. 


Use Maps Development 
Correlation 


order make definite historical 


and geographical facts more obvious 
aviation students, great emphasis needs 
placed both history and geog- 
raphy courses upon the use various 
types maps. They are the chief 
tools for thorough instruction these 
subjects. 

For example, the bombing Ger- 
many the United States Army 8th 
and 15th Air Forces and the British 
Royal Air Force has great meaning 
and interest for the aviation student 
the program this institution. His 
realization the geographical import- 
ance air attacks Germany can 
developed geography class di- 
recting his attention such factors 
the following: 

should note the continental 


location Germany relation other 
European areas political map. 

should find the latitude and 
longitude position Germany gen- 
eral, and the definite coordinate positions 
specific German targets the globe 
and flat maps representing the most 
common projections. 

should locate types topog- 
trated physical relief, contour, 
and color maps and charts. 
These features should related the 
strategy allied air attacks German 
targets. 

should become familiar with 
average weather conditions indicated 
known rainfall, temperature, wind, 
and pressure charts Germany 
specific seasons the year. 

rough maps from memory the Ger- 
man area and vital German targets. 


Once the aviation student has famil- 
iarized himself thoroughly with these 
geographical facts various types 
maps, his history instructor has firm 
foundation the mind the student 
for the discussion such related fac- 
tors the following: 
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The relationship geographical 
factors the rise National Socialism 
Germany. 

The political, social, and economic 
causes German participation the 
war. 

The connection between the bom- 
bardment essential German home 
targets and future Allied military strat- 
egy against the European continent. 

The effect Allied air attacks 
upon German morale present. 

The effect Allied bombings 
post-war German economic, political and 
social conditions. 

This type teaching naturally im- 
plies that instructors both history 
and geography classes should use all 
types maps constantly, order 
encourage their students the same 
habit. Good wall maps should 
available all times. aviation 
student should have good atlas and 
gazetteer his personal possession 
both geography and history classes, 
and should required use them. 
addition, good globe should avail- 
able each room and the student 
should familiarized with its fea- 
tures. 

Constant and impelling interest 
the use maps must developed. 
Once taught the use maps the avia- 
tion students become aware their 
importance. Many in- 
terest and satisfaction the relation- 
ships developed between geography 
and history courses the Army Air 
Force College Training Program 
this college. They come realize that 
they are living subjects and that mas- 
tery their fundamentals will assist 
them their military careers. 

The history and geography instruc- 
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tors Eastern Oregon College are 
tempting work toward these 
tives and procedures, with least 
modest degree success. 


Future Correlation History and 
Geography 

gratifying note the present 
trend the public school systems and 
the colleges the United States 
ward improving courses history and 
instituting courses geography, 
These closely-related subjects 
proved their worth this war. The 
thinking public apparently becom- 
ing convinced their value. 

Geography, particular, needs 
increasingly important 
place the curriculum our 
tional institutions. Such geography 
should not geography 
alone, has been somewhat the 
the past. Rather, the fundamentals 
geography should taught rela- 
tion historical events and not sep 
arated from them. Such correlation 
can best succeed the 
student both history and geography 
the realization that great historical 
events which take place various 
areas the earth are large degree 
shaped the geographical features 
the areas which they occur, and that 
the use and understanding maps 
valuable and interesting skill. 

The successful correlation teach- 
ing procedures and course content 
teachers history and geography 
worthy contribution toward the 
tional war effort, and will serve 
ter enlighten our youth these fields 
the conclusion the war. 
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Too Much Good News--- 


---Bad Education 


CARL MILLER 


FTER much recent experience 

directing the distribution war 

news through domestic channels, 
Palmer Hoyt, editor the Portland 
Oregonian, has some pointed suggestions 
war news and its effect public 
morale. sure that the Office 
War Information, the Army, the Navy, 
and other divisions the government 
concerned have been falsely withholding 
from the American people too much 
the war’s reverses. Being provided with 
mostly good news, the people have de- 
veloped over-confidence and complacency. 
Their morale, Mr. Hoyt sure, will 
better they are told promptly about 
our defeats. They will fight the war 
faster. 


The idea that virile personalities can 
developed giving them repeated ac- 
counts their successes and little 
their failures false, Mr. Hoyt points 
out, but education the principle not 
fully accepted. been living 
through period when our “wise boys” 
education have led think that 
failing pupils not good educational 
procedure? these same false 
philosophers suggested that the way 
educate modern youth for teachers 
build ahead them primrose path and 
let them walk through it, enjoying the 
perfume they along? tough 
minds and tough bodies came from easy 


living. Positively, they don’t, and 
high time the education profession 
adopted durable type human mind 
and body ideal and proceeded 
develop both ways that will yield just 
that. There item for after-the- 
war education program which will really 
help promote peace. 

There are, course, extremes 
avoided. one intelligence believes 
that student will continue climb the 
educational ladder beaten back 
round every other year. His successes 
must the majority. his failures 
are minority, will appreciate his 
successes. occasional failure where 
really has failed meet acceptable 
standard for one his age and kind will 
jolt, but the human personality has 
mechanism for meeting jolts. Follow- 
ing the first- unpleasant taste, there 
adjustment that causes the man rise 
and meet the situation. Without some 
experiences this sort there man- 
hood being developed. part the 
job teaching self-discipline. Teach- 
ers who know their work have keen 
sense what successes and failures are 
doing their students and make adapta- 
tions, certain cases stretching points 
make sure that the learners the 
long run are more encouraged than dis- 
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Mozart: Divertimento Flat for 
Violin, Viola and ’Cello, 563. Jascha 
Heifetz, violinist, William Primrose, vio- 


list, and Emanuel Feuermann, ‘cellist. 
RCA-Victor Album 959. Four 12” 
records. $4.50. 


This splendid album add any 
school college library recorded music 
for provides most delightful example 


the chamber music Mozart. The 
three great masters stringed instru- 
ments who recorded the work have 


brought out their interpretation the 
very essence Mozart’s musical genius. 
The Divertimento was written Septem- 
ber 1788, three years before 
burial pauper’s grave the age 
thirty-six. The work six movements 
—first, vigorous allegro: the second, 
serene adagio, followed minuets 
which possess all the grace which Mo- 
zart characteristically employed this 
form. Between the two minuets set 
variations. The Divertimento truly 
breathes the spirit the eighteenth cen- 
tury its purity, simplicity, and charm. 


two 


Bach: Prelude and Fugue E-Flat 
Major. (St. Anne). Chicago 
Orchestra, Frederick Stock, conductor. 
RCA-Victor Album 958. Two 12” rec- 


$2.50. 


Symphony 


ords. 


The late Frederick Stock transcribed the 


mighty Prelude and Fugue E-Flat 


Johann Sebastian Bach for full symphony 
orchestra. The rococo, ornamental style 
the prelude and the symbolical intent 
the triple fugue command full attention 
The recording excellent one. 


Bach: Transcriptions for Orchestra. 
Leopold Stokowski. Leopold Stokow- 
ski and the Philadelphia Orchestra. RCA- 
Album M-963. Three 12” records. 
$3.50. 


Leopold Stokowski well known for his 
superb interpretations and transcriptions 
for orchestra the masterpieces Jo- 
hann Sebastian Bach. Mr. Stokow- 
ski’s especial genius comprehend and 


translate for the modern orchestra 
hitherto limited appeal the 
for which was originally 

Included this album are the 
E-Flat Major for Pedal Clavier; 
Movement; Ich Dir, Herr 
Prelude and Fugue Minor; 
ist from the St. John Passion; 
and, the final side, magnificent 
ing Palestrina’s Adoramus Te. Those 
just beginning their studies 
preciation will find these discs at- 
tractive introduction the the 
early classic period. selection 
some finest transcriptions, 
this album truly definitive one. 


Dvorak: 
No. 
Golschmann, 
Victor Dise 11-8566. 


Slavonic Dances No. and 
Louis Symphony Orchestra, 
conductor. RCA- 
One 12” record. $1.00, 

Here are two the colorful 
Dvorak. When, March 1878, Dvorak 
began write his Slavonic Dances, had 
idea that they would responsible for 
his everlasting fame. Asked his pub- 
lisher, Simrock, create some duets 
after the manner Brahms Hungarian 
Dances, Dvorak turned the gypsy tunes 
and racy rhythms his native Bohemia, 
These duets, full lush melody and 
ishing tempo, enraptured Germany and 
England. their later orchestral form 
the two sets eight dances each capti- 
vated audiences all countries. This 
dise offers two these sparkling dances. 
fine dise for any class studying Central 
Europe and its culture. 


Czech 


Schubert: Ave Maria. Sung Rich- 
ard Crooks, with the Victor Symphony Or- 


chestra. RCA-Victor Dise 11-8570. One 12” 
dise. $1.00. 


The graceful and lovely strains the 
familiar Ave Maria for Schubert need 
much-loved music admirably. the 
verse side this Mr. Crooks heard 
the selection How Lovely Are Thy 
Dwellings, taken from Psalm LXXXIV and 
set music Samuel Liddle. 


514 


poser, 
vorak 
had 
for 
pub- 
duets 
arian 
tunes 
emia, 
and 
form 
This 
ntral 


Rich- 
Or- 
12” 


the 

this 
re- 

Thy 
and 


Conditions Peace. Hal- 
lett Carr. The Macmillan Company, New 
York. 1942. Pp. xxiv, 282. $2.50. 


“The old world dead. The future lies 
with those who can resolutely turn their 
back and face the new world with 
understanding, courage and imagination. 
This book call for such leadership.” 

With this paragraph Professor Carr 
closes this volume outlining his analysis 
the conditions peace. The author 
professor international politics the 
University College Wales. 
been close student the international 
scene since the abortive peace treaty 
Versailles set the stage for this conflict. 
Well known are his two volumes entitled 
The Twenty Years’ Crisis, 1919-1939 and 
International Relations Since the Peace 
Treaties. 

Professor Carr aware the difficulty 
framing any program for future action 
international affairs the midst 
the shifting fortunes war. con- 
scious the opposing views those who 
believe that should, the light 
broad general principles, construct the 
framework the future world order into 
which the pieces can fitted like jig- 
saw puzzle when the time arrives; and 
those who argue that futile dis- 
cuss the conditions peace until first 
win the war and the circumstances 
which the war will end are clearly seen 
and understood. However, 
neither point view, but discusses funda- 
mental problems underlying the conditions 
peace with the full realization that the 
tentative conclusions will have quali- 
fied the light new developments. 
thoughtful and scholarly analysis and 
the book should well the top the 
list all teachers who aspire know the 
basic conditions any permanent peace. 

Professor Carr first reviews the psycho- 
logical background the past twenty 
years, and finds that the attitude the 
“satisfied” powers shared two defects that 
are common almost all privileged 


groups. the first place, the privileged 
groups have backward-looking view that 
tends idealize the period its golden 
age power and that seeks return 
those days. the second place, the 
possessing group obsessed with the ques- 
tion its own security rather than with 
the need reform even progress. 
And since, John Stuart Mill observed 
some eighty years ago, improvement 
human affairs largely the work the 
“uncontented” group, the author draws 
two morals for the victors. The first 
not look backwards search princi- 
ples guide the postwar settlement; and 
the other beware undue preoccu- 
pation with security. “The only stability 
attainable human affairs the stability 
the spinning top the bicycle. the 
victors the present war are able 
create the conditions for orderly and 
progressive development human society, 
peace and security will added unto 
them.” But they will have realize that 
the condition security progress, and 
the problems the postwar world will 
have approached with the desire 
“not stabilize, but revolutionize.” 


The fundamental problems the war 
are discussed under three headings the 
crisis democracy, the crisis national 
and the economic 
crisis. The crises democracy and 
national self determination express them- 
selves economic terms. These can not 
solved unless can solve the economic 
crisis which the most far-reaching 
symptom the troubles our time. And 
the essentials economic reconstruction 
are these primarily: planned consumption 
should precede and condition planned pro- 
duction welfare should substituted for 
wealth our governing purpose; produc- 
tion should financed out savings ac- 
cumulated out voluntary compulsory 
restriction consumption. The two run- 
ning sores our economic order un- 
employment and inequality present 
issue that fundamentally moral. When 
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want away with them badly 
enough. can the necessary 
sacrifice, such took organize our 
all-out efforts win the war. 

The remainder the volume con- 
cerned with the application this analy- 
sis postwar prospects, particularly with 
regard Great Britain. However, much 
this argument applies with equal force 
the problems the United States. 

are debt Professor Carr for his 
emphasis that the world tomorrow 
must turn our back nineteenth cen- 
tury liberalism, laissez faire economics, 
and nationalism and turn our face the 
new hope cooperation. 
are the midst change, perhaps 
great enough termed revolution. The 
future lies with those who possess new 


Ungestionably 


type moral courage. This 


for those who are not afraid face the 


Teaching war work. 
schools must on. 


Carleton College. 


Art and Poetry. Jacques 
Philosophical Library. 
$1.75. 


New York. 1943. 
104 pages. 


Art and Poetry, Jacques Maritan, the 
eminent Catholic philosopher, seeks pre- 
sent better understanding the art 
our time. The principles formulated 
Monsieur Maritan’s brilliant Art and 
Scholasticism are put the test 
evaluation the creative works such 
artists Mare Chagall, Georges Roualt, 
and Gino Severini. always 
ure read Maritan, even translation, 
for his superb prose most fitting garb 
for his profound and brilliant 
Sears, New York University, 


surely children grow, the 
Teaching post duty that cannot 


relinquished wartime without irreparable loss our 
country. 
asked, “What did you contribute toward victory 


the years peace that follow this war 


shall 


